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FREE AND COMPULSORY STI 


By SHRI B. D. JATTI 
Chief Minister, Mysore 


CONSIDER it a great privilege to have 

been invited to inaugurate the Regional 
Seminar of Senior Officers of State Education 
Depariments and Directorates in this city of 
Bangalore to discuss the problems relating 
to the implementation of the programme of 
free and compulsory education. You are all 
aware that the Constitution of India under 
Article 45 enjoins that the State shall 
endeavour to provide for free and compulsory 
education for all children until they com- 
plete the age of 14 years within 10 years of 
the commencement of the Constitution. We 
have not been able to implement it within 
the specified time, because of the stupendous 
difficulties both financial as well as sociologi- 
cal, in its implementation. All the ‘same, 
the Government of India has set for itself 
the target of introducing free and compulsory 
education for the children in the age-group 


6-11 in the Third Plan and we in this State © 


have accepted the target, knowing fully well 
the several difficulties that may come up as 
hurdles in its implementation: 

We have made due provision in the Third 
Plan for the appointment of a sufficient 
number of new teachers, for the erection of 
school buildings, for putting up quarters for 
women-teachers, provision of midday meals, 
attendance scholarships for girl pupils and 
the training of teachers with the help of the 
Government of India. 


PROBLEMS OF INTEGRATION 


I may in this connection give a brief 
review of the position of the State on the 
eve of the beginning of the Third Plan. 


“Speech delivered on the occasion of the Inauguration 
of the Government of India Seminar on Compulsory 
Education at Bangalore, on 3rd June 1960, 


Primary Education is the most important 
stage of the development of the child and 
this stage of education is fairly. well advanced 
in the State. At the beginning of the Second 
Plan the new State of Mysore had 21,036 
Primary Schools including 11,635 Govern- 
ment Schools, 4,415 Local Body Schools and 
4,986 schools under private managements. 
At the time of the Reorganisation of States 
on 1st November 1956, the State had five 
varied systems of administration and control 
of Primary Education. In old Mysore, Coorg 
and Hyderabad Karnatak, the administration 
and control of Primary Education was vested 
with Government. In the Bombay Karnatak 
Region, the management was vested with the 
District School Boards and Municipal School 
Boards, while in Madras Karnatak it was 
mostly under the District Board. In regard 
to pattern, Primary Education was of four 
years’ duration in Old Mysore, Bombay 
Karnatak and Hyderabad Karnatak, while it 
was of five years’ duration in Madras Kar- 
natak and Coorg areas. The Senior Primary 
stage in Ex-Mysore was of four years’ dura- 
tion in separate schools known as Middle 
Schools and of three years’ duration in other 
regions, either in continuation of the Pri- 
mary Schools in the same institution or as 
sections attached to the High Schools. 

In view of the varying patterns, the 
Government of Mysore set up an Educational 
Integration Advisory Committee to evolve” 
a uniform pattern of Education for the entire 
State, below the University level and to 
advise the Government on all matters on 
Integration. This Committee has recom- 
mended to Government after due considera- 
tion of all existing systems, a uniform pattern 
of a 7-year integrated primary course to be 
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followed by a 4-year higher secondary course. 
The new system, according to this pattern 
of Education, is being introduced by stages, 
commencing with Standards I and II in the 
year 1959-60, III and IV in 1960-61, V and 
VI in 1961-62 and VII Standard in 1962-63. 
It is hoped that Primary Education would 
be a complete integrated unit of 7 years by 
1963. Side by side, the new Higher Second- 
ary curriculum providing diversified courses 
of studies from the IX Standard is also 
being introduced in all the High Schools of 
the State from the year 1960-61 commencing 
with Standard VIII. 


ADMINISTRATION AND CONTROL 


As already stated, the problems connected 
with the administration and control of Pri- 
mary Education are so varied that a uniform 
policy in regard to the future administrative 
set-up and control is found necessary. The 
question whether the administration should 
completely vest with Government or with 
local authorities such as Taluk Boards, etc., 
is a serious problem which has been engag- 
ing the attention of the Government. A 
decision has to be taken very soon in view 
of the complex problems that are likely to 
arise in the Third Plan period. The various 
suggestions are before Government and a Bill 
on Primary Education including the legisla- 
tion for Compulsory Education is engaging 
the attention of Government. 


COMPULSION 


A brief summary of the existing practices 
in regard to Compulsory Education in the 
different parts of the Mysore State is worth 
mentioning. 

According to the Elementary Education 
Act of 1947, compulsion was introduced in 
selected District Headquarter Taluks and is 
in force in Ex-Mysore area. 

In Bombay Karnatak, the Primary Edu- 
cation Act of 1947 has made due provision 
for enforcement of compulsion, for the 
children of age-group 7-11. All the four 
districts of Bombay Karnatak area are now 
under the scheme. 

In the Hyderabad Karnatak and Madras 
Karnatak areas, Compulsory Education for 
the children of the age-group 6-11 is in force 
in selected contiguous areas of the State, 
There is no compulsion in Coorg. The Com- 

pulsory Education Scheme is most effective 
in the Bombay Karnatak area. 
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EDUCATIONAL SURVEY FINDINGS 


In 1957, at the instance of the Government 
of India, an Educational Survey was under- 
taken with a view to assess the existing 
educational facilities in the State. This 
survey has revealed, that taking the State 
as a whole, 3,429 Primary Schools (indepen- 
dent, group and peripatetic). were required 
to be opened as on 31st March 1957. The 
State has been providing additional number 
of schools in the Second Plan years and it 
is hoped that by the end of 1960-61 almost 
all the schools required will have been 
opened. 3 


TARGETS FOR COMPULSION 


It may, therefore, be said that the stage 
is set for undertaking with confidence the 
huge task of introducing free and compulsory 
education for the children of the age-group 
6-11. Accordingly provision has been made 
for bringing in the remaining number of 
children within the age-group to the schools 
in the Third Plan period. Due provision 
has also been made for the appointment of 
the required number of teachers, for putting 
up buildings, for midday meals, for attend- 
ance scholarships and for strengthening the 
Inspectorate. 

Side by side with the expansion of Primary 
Education due provision is also made for the 
increased number of children going into the 
senior primary schools. 


TEACHER TRAINING 


One of the greatest difficulties experienced 
in the State is the lack of a sufficient number 
of trained teachers to man the Primary 
Schools. As conditions exist at present, 
there are more trained teachers in the schools 
of Bombay Karnatak and Madras Karnatak, 
the percentage of trained teachers being 
62 and 96 respectively while this is not 
the case is respect of schools ọf old 
Mysore, Hyderabad Karnatak and Coorg. 
The percentage of trained teachers in the 
whole State was 48 in 1955-56. This is not 
adequate. Therefore the problem of training 
of teachers assumes great importance. The 
existing Teacher-Training Institutions 57 in 
number (29 Basic and 28 Non-Basic) have 
an annual output of 4,670 teachers. Con- 
sidering the number of untrained teachers 
in the State and the additional number of 
teachers to be recruited in the Third Pian for 
the enforcement of compulsion, greater 
efforts are needed for training a large 
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number of teachers so that schools may be 
well staffed. The offer of the Government 
of India in this context for the setting up of 
more Teacher-Training Institutions is a wel- 
come move and the State has already taken 
advantage of this offer and two institutions 
under private management have been set 
up in the year 1959-60 and 8 to 10 inde- 
pendent training institutions of the Basic 
type and 4  Teacher-Training Sections 
attached to Multipurpose or Higher Second- 
ary Schools will be started in 1960-61. With 
the setting up of these institutions, the annual 
output of trained teachers will be about 
5,325 and according to the estimates the 
percentage of trained teachers to the total 
at the end of the Third Plan may increase to 
77 and this percentage is likely to 
be further increased to 90 per cent. by the 
end of the Fourth Plan if all the Teacher- 
Training Institutions are continued. In this 
context the Educational Integration Advisory 
Committee have recommended a uniform 
pattern of teacher-training and a new syl- 
labus is being introduced from 1960-61 in 
all the Teacher-Training Institutions. 


EDUCATION OF GIRLS 


Education of girls requires special atten- 
tion. If the 90 per cent. target of enrolment 
of girls is to be achieved by the end of Third 
Plan, as envisaged by the Government of 
India, a large number of girls than boys 
should be brought into the schools, as the 
present ratio of girls to the boys under 
instruction is nearly 1: 2. This means that 
out of the additional enrolment of children to 
be brought into schools, majority of them will 
be girls. This means that more incentives 
by way of attendance scholarships, midday 
meals for. sehool-children and other ameni- 
ties and encouragement would be .quite 
necessary. An increased provision for the 
award of attendance scholarships is also 
proposed in the Third Plan. It is proposed to 
attract more women to the teaching profes- 
sion by providing liberal stipends to women 
who wish to become teachers and by provid- 
ing quarters. 


EDUCATION OF THE HANDICAPPED 


All along, the education of the normal 
children had been considered and no thought 
had been bestowed on extending the benefit 
of edueation to the handieapped children 
such as the blind and the mute. There are 
only four institutions for the education of 


the handicapped in the State and the edu- 
cation imparted is of the primary standard 
only and the total capacity of these institu- 
tions is about 200. This is not at all ade- 
quate. In order that no section of the 
Society is left without these benefits, it is 
necessary that more ways and means should 
be devised for extending the benefits to the 
large number of handicapped children also. 
For this purpose a Special Officer for the 
education of the physically handicapped 
has been appointed to chalk out develop- 
ment programmes in this direction. 


EDUCATION OF SCHEDULED CASTES AND 
SCHEDULED TRIBES 


At present, education including Collegiate 
education has been made free for the 
children of the Scheduled Castes and Sche- 
duled Tribes in our State. Besides they are 
given exemptions from payment of Exami- 
nation fees, Medical fees and other special 
fees like Sports and R.R. and Visual Educa- 
tion fees. They are also given liberal 
scholarships at the senior primary stage and 
onwards. A liberal provision of Hostels for 
Scheduled Caste and Scheduled Tribe Stu- 
dents has been made in the State. 


INSPECTORATE 


The quantitative expansion of Primary 
Education should be accompanied by quali- 
tative improvement also. In view ‘of the 
proposed introduction of compulsion, it is 
found necessary to reorganise and strengthen 
the Inspectorate and bring about uniformity 
and also to give more educational guidance 
to the teachers working in the villages. It 
is necessary for this purpose that the Ins- 
pector must have time to go round and 
inspect or visit the schools frequently and 
to ascertain to what extent the teachers 
have improved in their teaching methods 
and so on. For this purpose a large number 
of Inspectors is proposed to be appointed 
and the entire Inspectorate reorganised at 
at the District, Subdivision and Taluk levels. 

I have only touched a few salient and 
important aspects of Primary Education in 
the State. We have all gathered here to 
discuss these problems in greater detail and 
Suggest ways and means to overcome severai 
difficulties that are likely to be encountered 
in the implementation and compulsion. 

I wish you a": success in your delibera- 
tions. - AS 


UNIVERSITY EDUCATION 


By SHRI Asar A. A. FYZEE 


4pm aims of university education have 

often been discussed by eminent 
authors since the days of Cardinal Newman. 
Broadly speaking, there are four main 
objects: (a) to cultivate and improve the 
minds of the young; (b) to build up their 
character; (c) to fit them to serve their 
country; and (d) to create a centre of 
research and higher learning in an atmo- 
sphere of freedom. 

All over India today university men are 
conscious that in so far as discipline cannot 
be maintained, the universities have failed 
in one of their primary functions. It can- 
not too often be emphasised that if univer- 
Sity students do not behave themselves, the 
fault lies with the universities and what- 
ever the contributory causes, it is the uni- 
versities that will have to find the remedies. 

The weakness of our universities is due 
to a. variety of causes. First, there are 


enormous numbers of university students . 


for whom the proper facilities of teaching, 
guidance and research are not available. 
Secondly, language constitutes and will con- 
tinue to constitute a formidable barrier. 
Our knowledge of English is poor and to 
that extent we are not in a position to use 
this potent instrument for the critical 
appraisal of a subject. Thirdly, there is on 
the national scale a lack of co-ordination 
regarding universities. 

Each State is free to go its own way and 
the Centre cannot enforce rigidly a parti- 
cular policy. Admitting that this is perhaps 
the lesser of two evils it is a source of great 
weakness at the present stage of national 
development. A notable example is the 
position of Hindi ; another is the three-year 
degree course. Each university has a diff- 
erent programme, and we can only hope that 
such diversity will not result in. chaos. 

For an analysis of this problem we shall 
begin with 1947. As India gained inde- 
pendence, there was a widespread belief that 
in Swaraj we had acquired the magic wand 
which would make all our dreams come 
true. But educationists and their critics 
soon realized that criticism was easier than 
reform ! 

The very first difficulty was the prob- 

lem created by growing numbers, At 
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each stage, primary and secondary and 
higher, demand has outstripped supply, and 
almost everywhere we hear complaints of 
shortage of teachers, shortage of accommo- 
dation and shortage of funds. The latter 
two, important as they are, cannot be com- 
pared with the problem of shortage of 
teachers. When you are faced with short- 
age of teachers, and there is no remedy at 
hand, then matters come to a standstill. 

The long-term remedy for shortage of 
teachers is undoubtedly to improve the pros- 
pect of university teachers and to'train them, 
and also see that provision is made for techni- 
cal schools and colleges which would 
absorb a certain proportion of the school 
population. Canalisation of students in the 
different technological spheres useful to 
the nation is one of the most important 
tasks awaiting educationists and planners, 
and this will also tend to decrease pressure 
upon the universities. 

Immediate solutions, however, are drastic 
and require courage. First, not to admit 
more than such numbers as can really be 
taught. With larger classes some kind 
of tutorial work becomes imperative, for 
there are a number of academic problems 
that can only be discussed with the student 
across the table, and as far as it is humanly 
possible, such opportunities should be 
afforded to the student. There can be no 
doubt that while the problem of numbers 
has no easy solution, if we can bring student 
and: teacher closer together, we shall be able 
to see the beginnings of a solution. 'The 
solution proposed is that if it is impossible 
to have a large number of regular teachers, 
such as professors, readers and lecturers, at 
least let us have tutors or fellows who are 
senior graduates and who will be able to 
discuss particular topics with students. My 
proposal is, therefore, that we should try to 
introduce the tutorial] system immediately 
wherever large classes are held. 

Discipline is the next question that must 
be dealt with. Here we have a matter of 
fundamental importance, for the desire to 
play truant and break laws is ingrained. 
The matter is causing anxiety to all edu- 
cationisís, and Professor Humayun Kabir 
has dealt with the problem in his Letters on 
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Discipline. These letters constitute a major 
contribution to the subject of educational 
reform in India. He observes that the prob- 
lem should be tackled at the secondary 
stage, and has given us a critical analysis 
of the reforms needed in our schools and 
colleges. Among his most important pro- 
posals are that the management of schools 
should be improved in the manner indicated 
by him; that the administration of univer- 
sities and examination systems should be 
reshaped. The final examination is unduly 
emphasised in most of our schools and 
colleges. Reguler work during the year is 
therefore neglected, unfair practices are 
sometimes adopted and cramming becomes 
a habit. 

For this the reforms suggested are: 
reducing the number of formal examina- 
tions, reserving marks for class-work and 
regular application, introducing a system of 
weekly or monthly tests of an informal and 
healthy character, and removing the sub- 
jective element in examinations. 

Some of these reforms have already 
been adopted by our universities, but it 
cannot be sufficiently emphasised that the 
secret of discipline is a contented mind. 
We often raise our hands in horror at the 
acts of hooligenism committed, but unless 
we look deeper the cause of the malaise will 
not be found. Unless we can establish a 
personal bond between teacher and student, 
and student and school, indiscipline cannot 
be avoided. The tutorial system, games 
and sports, debating societies, small study 
groups, cultivation of hobbies, these are the 
real defences against indiscipline. There 
are of course many other causes that lead 
to indiscipline such as frustration in uni- 
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versity activities, unhealthy activities by 
politicians and economic anxiety. It is 
difficult to discuss them all here, but if we 
can instil love and understanding in the 
heart of the student, we shall have gone a 
long way towards solving the problem. 

India is a country where a very large 
number of university teachers are needed. 
and it is for consideration whether some, 
training should not be provided for them. 
Apart from individual reading and training 
in a particular subject, I would recommend 
three classes of lectures: (1) general 
principle of university teaching; (2) the 
preparation ‘of lectures and methods of 
instruction ; (3) how to deal with students. 
We cannot afford to allow our university 
students being taught by lecturers who 
suffer from. inexperience and ignorance of 
the principles of teaching. 

The problem of hobbies is intimately con- 
nected with that of leisure, and the proper 
use of leisure is one of the important arts 
of life. No one can be said to lead a 
full and balanced life until he has 
found the secret of employing his leisure 
usefully and joyfully. A university student 
is apt to forget that there are other things 
to do than cram his text-books; a student 
far away from his home in a residential 
university may also have a sense of loneli- 
ness gnawing at his heart. It is therefore 
necessary to offer him a wide variety of 
hobbies to rest his mind and give him that 
mental health which is so necessary for 
university life. It is up to the university 
authorities to give these students the widest 
opportunities in this respect—Courtesy : 
A.LR. 


A TRUE YOGI 


E who is free from the attachment for 

the objects of the senses, is the one whois 
established in yoga. The self is both the 
friend and foe of the self. He who knows 
himself is timely happy. He who is estab- 
lished in yoga looks upon a lump of earth: 
and gold^as the same. He who has attained 


equanimity of mind is the greatest among 
yogis. Giving up desires dwell in yoga. 
Having controlled senses practise yoga for 
self-purification. He is a yogi who sees every 
thing in himself and himself in everything. 


Srimad Bhagavad Geetha. 


PRESENT SYSTEM OF EXAMINATIONS 


COMMITTEE of educationists was asked 

to advise the University Grants Commis- 

Sion on the steps to be taken for the reform of 

the present examination ‘system and this 

Committee has submitted its report. The 
main features are the following :— 

1. The Committee has advocated the 
adoption of a method of combining results 
of the final examination with the internal 
assessment of the work of students based on 
a cumulative record maintained by teachers. 

2. The Committee is of the view that the 
mental strain involved in the existing system 
of examination has many evil effects. The 
whole purpose of the students tends to be 
narrowed down to a single end of acquiring 
a degree which he looks upon “as having an 
intrinsic rather than a symbolic value". 

3. The student, the Committee feels, 
confines his study to those portions of the 
course which are likely to be included in the 
questions, memorises stock material and 
makes litile attempt to acquire a deeper 
understanding of his subject. Colleges in 
their turn become agencies for the supply 
of stereotyped information. They may 
instruct their students, but they fail "very 
largely to educate them. ‘These evils would 
undoubtedly be lessened if the dominance of 
the final examination were reduced. 

4. The Committee, however, has . not 
suggested that the final examination should 
be abolished because, in its view, “this would 
be neither possible nor desirable". It is 
necessary to evaluate in some way the stu- 
dents’ progress and development resulting 
from the educational process which he has 
undergone, and in the conditions of the Indian 
Universities there is no acceptable substitute 
for examinations of some kind. 

Suggesting that the nature of the final 
examination should be modified, the Com- 
mittee says, “it need not take the form of a 
Single concentrated performance on which 
the student’s ranking, and therefore his 

future solely depends. It would also be 
possible to combine with the examination an 
internal assessment, based on a cumulative 
record maintained by the teachers. The 
right type of internal assessment would 
stimulate’ the student to develop better 
methods of study, habits, continuous work, 
and the right attitude to learning.” 


5. “The Committee is of the view that in 
the initial stages a small weightage may be ` 
given to the internal assessment but gradu- 
ally it may be possible to give equal weight 
in the examination and the internal assess- 
ment in determining the marks of students. 

It has stressed the need to guard against 
abuse of internal assessments. One way in 
which the abuse could be prevented may be 
to detect and correct marked variations in 
the standard of internal assessment by corre- 
lating the mean assessments of colleges with 
performance of the colleges in the external 
examinations. 

6. According to the Committee, a funda- 
mental weakness in the present system of 
examinations is that it bears very little rela- 
ition to the wider purposes of the educational 
process. "Examination should not be regard- 
ed as an end in itself and allowed to domi- 
nate the whole educational system as it so 
largely does at present.” 

7. “While it is necessary", says the Com- 
mittee, “to recognise that reform of the 
examination system involves finding satis- 
factory answers to certain specific problems, 
such as the selection of examiners, the spac- 
ing examinations, the introduction of more 
objective marking, the tabulation and combi- 
nation of marks, etc., reform does not: con- 
sist wholly in finding the answers to these 
problems. It is necessary to put the exami- 
nation in its proper setting as something 
which contributes to the total purpose of 
education. 

8. The Committee adds, “To think out and 
to state clearly, the objectives of education 
each field is a necessary condition of any 
real advance. This cannot be too strongly 
emphasised, and yet such thinking seldom 
takes place in the universities. Syllabi have 
been handed down from year to year and 
from decade to decade without much change, 
with an almost exclusive emphasis on factual 
information has encouraged students to 
memorise without understanding and has 
promoted the widespread use of cheap bazaar 
notes.” 

9. The Committee has stressed that the 
work of teachers should not be confined to 
delivering lectures only. “Improvement of 
the examination implies a parallel improve- 
ment in the process of teaching and learning, 
for each reacts upon the other. We must 
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get rid of the idea that the teacher’s business 
is limited to the giving of a certain number 
of lectures, or taking a certain number of 
classes. If the quality of teaching is to be 
improved, more time must be devoted to 
tutorials, discussions and seminars which 
bring the student more intimately into con- 
tact with the mind of the teacher.” 

The Committee has also referred to the 
need for formulating proper methods of 
selection of students for various university 
courses and suggested that aptitude tests on 
a national and regional basis should be 
developed. 


RESEARCH 


There must be continual research in regard 
to the actual operation of the existing system 
of examinations in universities. The import- 
ant questions on which research may be 
undertaken relate to: (c) reliability and 
validity of the present examinations; (b) 
techniques of evaluating, scaling and com- 
bining. of marks; (c) problem of student 
selection and development of aptitude tests ; 
(d) questions set in different subjects in 
examinations; (e) development of material 
for objective testing in various subject fields 
and (f) survey of methods available for the 
internal assessment of students. Examina- 
‘tion unit should be set up in each university 
to study examination reform in the context 
of the university. 

11. The U.G.C. should establish an exami- 
nation reform and research section to plan 
and initiate research to co-ordinate the work 
of the different universities to disseminate 
information and conclusions and to provide 
facilities for rapid statistical work and the 
production of objective test material. It may 
be desirable to associate with this unit an 
advisory body of experts drawn from the 
universities. It should be possible for the 
section also to start a journal for disseminat- 
ing information on examination reform. 
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12. Pilot workshops in various subjects 
beginning with one subject from each of the 
main fields of humanities, social sciences and. 
the, natural sciences should be organised. 
The workshops should consist of eight or ten 
senior teachers and define the objectives of 
teaching and examination in their respective 
fields. 

Their tasks would also include the prepara- 
tion of new syllabi and the gathering of 
appropriate material for objective testing. 
The Committee has suggested that a begin- 
ning be made with' physics, economies and 
history. 


13. Underlining the urgency of the need 
for examination reform, the Committee 
observes, “We are actually aware of the many 
difficulties in the way, such as psychological 
resistance to changing the old system, inade- 
quacy of financial resources to meet the cost 
of improvements—shortage of trained per- 
sonnel for carrying out the measures of 
reform in a scientific way and the pressure 
to which the universities are exposed in 
favour of continuing the existing arrange- 
ments. But we are convinced that reform 
has become long overdue in this field and 
that continued inaction is bound to affect- 
adversely the academic standards of our uni- 
versities. 


14. We also realise that the process may 
take time and that many of the problems 
must be dealt with slowly stage by. stage. 
The university system, students, teachers and. 
administrators involve a million people and 
their adjustment to changed conditions can- 
not be made per saltum but must be gradual: 
But the first steps should now be taken and 
we believe it possible that within, say, ten 
years we may have in the universities a. 
radically improved system of examinations 
with which not only raise economic standards, 
but react fruitfully on the whole life and 
development of the country. 
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“A study of great books, books that shame 
our smallness, that quell our fears, that fill 
us with hope is essential in the University 
course." : 

= a = ಜಃ ಶು 

“An educated citizenry aré a great defence 
to a democratic country than a vast standing 


army” 
fa +k i 


“The problem of discipline requires co- 
operative effort of the parents, the political 
leaders, the public and the pressi”? 

ಬ * * x 

“Quite a number of teachers are satisfied 
with repeating stereotyped information, 
which tends to 143/23. ತ್ತ and to 
cH interest.” fap 


NEGLECTFUL ADULTS 
By Sur: G. S. MITHRA, M.S.En, Syracuse (U.S.A.) 


FEW months ago, my son planted few 

flower-plants in front of our house. He 
pestered his mother for garden implements 
and very diplomatically managed to get 
few from the mali. He worked in the tiny 
garden very carefully with his own engi- 
neering designs and with great interest. He 
was often late to the meals, soiled his clothes 
and was marked late in the school. Before 
and after the school he would bring in, his 
bunch of friends to show the tiny garden. 
Summit conferences among the little leaders 
were often held and often there were 
heated debates over the watering, planting 
and the method of making plots and they 
often ended with a wrestling match. The 
Plants grew very nicely under the constant 
care of the little gardener. After some time, 
the plants began to dry and the beautiful 
tiny plot of garden became a hill-station to 
the dog who slept very soundly and proudly 
in the plot. 


Soon my little daughter saw few kittens 
at my brother’s house. Her mother, as her 
lawyer, pleaded with my sister-in-law for 
a kitten. She made speeches after speeches 
about the care of the kitten to the little 
assembly. At lasb she was able to get one 
and she ran with the kitten to the house 
with great excitement and joy. On reaching 
home, she called her sisters and brothers 
fo come and see her kitten. Special bed, 
tiny plate and cup and ribbon were soon 
furnished to the tiny member. She would 
give more milk than it would require. She 
carried it wherever she went and always 
made it to sleep by her side. Her friends 
would come and see it very often. When we 
were to attend a birthday party of one of 
our friends she insisted that her kitten too 
was invited and that it should go with her. 
In her dreams she would say “ ‘Pussy’ you are 
hungry, just wait I will bring milk.” As time 
passed, the interest on pussy waned out. 
The little thing went in search of its little 
Mistress. Very often pussy came late at 
night to the house after her hunting 
adventures. She became thin and her body 
was filled with dust. She would sleep some- 
times on the chairs and sometimes on the 
tables. 


Last summer, I called, in a mason and a 
Carpenter to do whitewashing the school 
building and repair the, school furniture, 
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The workers were very honest and started 
the work right earnestly. Everyday I would 
be present giving necessary instructions and 
supervised the work. Few days later, trust- 
ing the workers, instead of being on the spot 
for the whole day, I took only occasional 
rounds. The work began to progress very 
slowly and the workers often sat chatting and 
dozing. The work which would have been 
completed within a fortnight took one week 
more, and the work was not satisfactory. 

HOW TRUE! Negligence costs more. 
Negligence with lives breeds badness- 
naughtiness. Universities, Colleges, Training 
Institutes and Schools all over the world face 
today the knotty problem of 'Student indisci- 
pline’. Many articles have been written, 
Speeches are made, researches are carried 
on and stil they continue. The fountain 
of this particular problem is the neglectful 
adults. c 

Children are not born bad. It is the 
negligence of parents, teachers and leaders 
that makes them delinquent. The delin- 
quent boy is a neglected boy. It is no use 
blaming anybody and any system. The 
above three observations are sufficient to 
prove the philosophy. Therefore, neglectful 
adults make the wards bad. Parents—ACT 
NOW. It is our foremost duty to take care 
of our children physically, mentally and 
spiritually. Furnishing material things only 
is not the end of our responsibility. Spend 
some time with your children everyday, 
enquiring about their studies, homework and 
extra-curricular activities. Meet the teach- 
ers often and confer with them about the 
progress of your children. Teachers—You 
are the top leaders of the nation, for, you 
mould the lives of the future citizens. LOVE, 
UNDERSTANDING and ASSOCIATION are 
the three chief qualities of the modern 
teachers. These should. go beyond the four 
walls of the class-rooms. Leaders—For God’s 
sake do not use the students for the political 
purpose. Think of some legislation whereby 
the students are divorced from politics. 
Encourage and support students' clubs, rural 
uplifting projects and voluntary organizations 
which try to keep the young busy. 

Adults' constant care of the young, under- 
standing and associating with them will 
nourish a héalthy, strong and elite society 
while adult negligence breeds delinquency, 
which degrades and degenerates it. 


PRACTICE-TEACHING 


By SHRI PRASUN Kumar Roy 


Lecturer, 


ERE is no gainsaying the fact that the 

success of any sound system of education 
is directly proportionate to the quality of the 
class-teaching. Even at the risk of repetition 
I should like to emphasize that though the 
system is based on perfect educational philo- 
sophy yet it cannot yield the satisfactory 
result if the teacher's performance in the 
class is not improved. That is why practice- 
teaching has occupied such a prominent place 
in the training colleges, particularly in the 
Basic Training Colleges as greater responsi- 
bility is entrusted to these new institutions. 
The teacher-trainee in the Basic Training 
College is supposed to impart not only a few 
formal lessons but a reasonable number of 
integrated lessons also. He is required to 
introduce activities, both directed and un- 
directed, undertake project and teach the 
craft. If he is expected to do full justice to 
all these multifarious activities and theoreti- 
cal classes as well, obviously a long duration 
of practice-teaching should be made avail- 
able to him. But it is very unfortunate that 
in the present context of the situation it is 
not being possible to devote at best a month 
or so for practice-teaching which constitutes 
the most important part of “Teacher-Edu- 
cation". But there is nothing to lose heart. 
Rather it should be our earnest endeavour 
to pull all the resources to do our best under 
the existing circumstances. 

2. The bitter truth of the whole story is 
that the teacher-trainee does the practice- 
teaching under the pressure of an examination 
and more or less in an artificial atmosphere. 
As a result of which he goes to the class with 
a preconceived notion that he will be at 
liberty to revert to the obsolete traditional 
method as soon as the final day of ordeal is 
over. Nay, this is not the end of the story. 
If I am permitted, I should like to say that 
unusual pressure during the period of prac- 
tice-teaching may inculcate a negative atti- 
tude in him towards teacher-education, which 
is sure to defeat the very purpose of edu- 
cation. Therefore, from the very outset, a 
deliberate and concerted effort is to be made 
in order to maintain the normal atmosphere 
and avoid this aversion, so that the teacher- 
trainee can develop a natural interest for the 
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acquisition of modern technique of class- 


.teaching. Efficient handling of the methods 


òf teaching is possible only when there is an 
imposition from within the teacher-trainee 
himself. Otherwise his performance in the 
class is likely to be mechanical, lifeless and 
uninteresting. 

3. Aim.—What strikes me most in respect 
of imparting a lesson is its specific aim. One 
may be fully conversant with both the utili- 
tarian and cultural value of the subject. But 
still he may be blind to the specific aim of 
the day'slesson. If the purpose is not clearly 
visualised by the teacher he may go astray. 
Despite all his good intention and sincerity 
of purpose his performance in the class will 
be poor. Children's interest will flag in no 
time. It may be a caricature of class-teach- 
ing. So in order to avoid this danger the 
teacher-trainee should be very particular 
about both the specific and the general aim 
of the lesson. This is not only essential for 
the theoretical lessons but for the activity 
ones also. 

4. Methods.—Method of teaching must be 
in conformity with the ability of the children. 
Presumably, flexibility of the method is 
beyond doubt. It is at variance as the ability 
of the learners, their need and experiences 
and the learning situation vary. All that 
can be grown in the soil of Kashmir cannot 
be grown in the soil of Tripura. Because the 
characteristic features of the soil differ, cli- 
matic condition of the two places is also 
different. Similar is the case with the 
method also. All the methods can never be 
found equally effective and useful in all the 
cases, in all the time. So rigid adherence 
to any one method surely hinders the nor- 
mal mental growth of the children. 

Again a clearly conceived aim rightly 
determines the method. Without a high 
degree of correspondence between the means 
and the end to expect an impressive lesson 
is a misnomer. If the traveller intends to 
reach his destination after a sojourn he must 
have to find out an easy, effective and the 
shortest route. 

Moreover the teacher-trainee should have 
enough latitude to verifying the strength and 
applicability of the method, He should be 
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free to modify the method if and when indis- 
pensable. Strictly speaking, he should 


evolve his method on the basis of expert 
Opinion and the relevant class-situation. 


5. Teaching  Aids.—Teaching aids are 
particularly used to facilitate the learning of 
the children. The young mind is generally 
impervious to the abstract ideas. So in order 
to dispel this difficulty and to present the 
materials of instruction in a concretised form 
and in an attractive way resort is taken to 
these aids. This presupposes the most care- 
ful and efficient use of the same. The 
teacher-trdinee may expend a lot of time, 
energy and money to prepare these aids. But 
wrong, inappropriate use of the same may 
jeopardise the whole lesson. It is to be 
borne in mind always that dissemination of 
knowledge is of primary importance. Teach- 
ing aids are to be exhibited only when the 
learners encounter any difficulty in receiving 
that knowledge. Moreover, lavish use of the 
aids puts an impediment on their way to free 
and independent thinking. 


6. Activity and Project—The nineteenth 
century was conspicuous by the absence of 
activity in the school. Naturally a tremend- 
ous protest was voiced against this extreme 
verbalism. "Therefore, in order to cater to 
fhe demand of the age, activities are intro- 
duced in the school later on. These activities 
occupy a place in the school curriculum. But 
roughly speaking, selection of these activities 
was abrupt. But in our National System of 
Edueation each and every activity cannot be 
introduced. It must be educative, purposeful 
and creative. Here lies the striking differ- 
ence between the two sets of activities. 


Now is there any dearth of such activity ? 
No. Rather History is full of such activity. 
Students ean prepare models, charts, statue, 
family tree, costumes, dress, weapons, plan 
of war and very many things. "There are 
excellent historical characters that very 
easily lend themselves to be dramatised. One 
can find similar activity in Geography also. 
To prepare relief maps, to know about the 
people of different land, to depict the way 
of life of some of our friends in society, to 
locate the habitation of different wild animals 
in the map of India or any other country, to 
build the houses of those who reside in the 
snow-clad regions, to mark the different 
Kinds of routes in the map are only few. I 
abstain from multiplying the list, 
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Similarly small and simple apparatus can 
be improvised by the children for the teach- 
ing of science. 

Now all these activities, I believe, satisfy 
the three essential criteria referred to above. 
Moreover as the activities are embodied in 
the lesson itself the teacher-trainee with 
minimum effort can explore and utilise them 
to ensure proper grasp of materials of 
instruction he proposes to teach. The gap 
between the knowledge and action is also 
easily eradicated. As a result of which cor- 
relation becomes direct and natural. 

Project has occupied a significant place in 
Basic Schools. But there is no scope to deal 
with the different stages of the project, its 
strong and weak points and other parapher- 
nalia. What I propose to impress is the 
‘anomaly between the syllabus and some 
topics that deserve treatment in the class 
while executing a project, but not incor- 
porated in the syllabus. If the teacher under 
training is hard-pressed to undertake a pro- 
ject and to draw all the lessons from the 
traditional syllabus, naturally he will 
encounter practical difficulty and he can do 
‘justice neither to the project nor to the 
courses of study. So under the existing con- 
dition it is wise to make a compromise 
between the two: Otherwise the whole 
thing may be an utter fiasco. 

7. Sometimes poor academic attainment of 
the teacher-trainee becomes a matter of 
serious concern. He must have a thorough 
command on the knowledge content he 
intends to impart to the class. Tf he knows 
the matter very well the method will take 
care of itself. Excellent teaching aids, sound 
teaching technique can be of no avail to him 
if he does not know what to teach. Therefore, 
he should exert as much effort as he can to 
make up this deficiency. , 

8. Too much Spoon-feeding degenerates 
the independent spirit of the teacher-trainee. 
He loses self-confidence and becomes a dul- 
lard. Class-teaching is a skill as much as it is 
an art. So no amount of theoretical lecture or 
spoon-feeding can help him unless he himself 
takes active part in the acquisition of that 
skill. Further each and every trainee’ will 
Eo back to his school and has to face the 
music there. Then is it not better to prac- 
tise it here independently as far as possible ? 
The principle of "learning by doing", I am 
sure, will help him immensely. 


(Continued on page 61) 


THE GIFTED CHILD 


By Smr. H. BHARATHI Rao, B.A. (Hons.), M.ED., 


4 EVERY Society profits from the work of 
relatively few talented youths who have 
been able to achieve in areas in which they 
had outstanding ability. The general welfare 
and the cultural development of a country 
depend to a great extent on the contributions 
of these citizens who are comparatively small 
in number. 

About 5% of a random group of people 
are superior or gifted. These children are 
often neglected in our schools. Sometimes 
their presence also is not recognised. They 
are allowed to be submerged in the masses 
and no special provisions are made for their 
needs. Superiority in mental ability found 
at an early age persists throughout under 
normal conditions and does not deteriorate 
as we mistakenly believe. The social 
importance of such gifted children is quite 
great, as the future leaders in different fields 
come from this small group. 

We need individuals who are intelligent, 
imaginative and educated to provide leader- 
ship through their planning, creating, invent- 
ing and teaching. A gifted child is one who 
has superior intellectual ability—i.e., LQ. 
over 130. But this is an arbitrary line of 
demarcation. Some people fix it even higher 
than 130; but some bring. it down to 120. 
The gifted children excel in the desire to 
know, in originality, perseverance and com- 
monsense, ability to make logical conclu- 
sions, ability in making generalisations, etc. 

Discovering the gifted children is difficult 
no doubt. But with some of the following 
measures we can discover them. The edu- 
cational tests in the school often reveal the 
presence of the gifted children. The indi- 
vidual intelligence tests help us in finding out 
the gifted children. The gifted children have 
got more deeper, varied and complex inte- 
rests than the children of average ability of 
the same age. If we observe them inside 
and outside the class we can find them out. 
. There are two types of gifted children. 
One category is intellectually gifted and the 
other one is specifically talented. The child 
who is specifically talented does not have 
as high an I.Q. as the child who is intellectu- 
ally gifted. But we, the teachers, should 
pay our attention to both. 

As far as the origin and the family back- 
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ground is concerned, majority of the gifted 
children belong to the parents of professional 
and semi-professional classes. They will 
have good home environment and also they 
will have intelligent relatives. Physically, 
the gifted children are healthier than the 
average children. Generally the educational 
accomplishment is also good and they are 
more social, free from objectionable interests. 
They are emotionally. well balanced and have 
the ability to lead others. 

How to educate them? The education of 
the gifted has not received as much attention 
as it deserves. The gifted children should 
be given special facilities, otherwise they may 
get maladjusted and the society also will 
lose their services in future. Schools can 


‘take several approaches to provide appro- 


priate educational opportunities for the gifted. 

The ideal way to educate these children is 
to classify them separately. Even from the 
beginning there should be three streams 
running along the whole vertical section. of 
the school—the gifted, average and backward. 
This ability grouping will enable the gifted 
child to develop at his own rate and not be 
constantly pulled back by others of lower 
ability. But this ability grouping should not 
be known to the children, as it may develop 
unsocial nature among children. When such 
special sections are formed care should be 
taken that the gifted are allowed to mix 
freely with other children in all common 
pursuits, so that they do not become priggists 
on socially maladjusted. There is one more 
disadvantage in this method, i.e., economi- 
cally, such elite classes are not better for. 
our present conditions. 

Two other methods usually followed for- 
the education of the gifted are: (1) Grade 
acceleration and (2) Grade enrichment. But 
these two methods have got their own limi- 
tations. Grade acceleration is generally 
called ‘double promotion’. Here, the child 
skips one grade or class. Grade accele- 
ration misfixes the child in the world. 
As the child is younger by age, he will not 
be taken to any job: Such child finds himself 
misfitted as he is not physically as matured 
as the other children in the class. Hence, the 
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BASIC PRINCIPLES OF ORGANIZATION AND ADMINISTRATION . 


By SHRI SHAMSUDDIN, M.A., B.T., M.ED. 


Raipur 


(THERE are certain principles of organisa- 
tion and administration and though they 

cannot be set as exact and final, but due 
to their being logical, they can very well 
be utilized as guiding factors for the organ- 
ization of school administration and super- 
vision. Among those can be mentioned the 
following :— 

1. Priority of objectives over machinery 
considerations. 

2. Co-ordination of authority and res- 
ponsibility. 

3. Allotment of responsibility according 
10176 ability of the personnel. 

4. Recognition of psychological factors, 

5. The principle of relative values. 


1. PRIORITY OF OBJECTIVES OVER MACHINERY 
CONSIDERATIONS 


Generally it is observed that people pay 
more attention to immediate outward tasks 
and lose sight of real and ultimate objec- 
tives of the organization or institution. The 
result is that all their efforts are wasted. 
The subject teachers devote all their atten- 
tion to the details of the subject-matter and 
forget about the ultimate objective of pupils' 
development. Similarly, the Principals 
become so much engrossed in the details of 
administration that they forget the real 
purposes for which the administration is 
carried out. It should not be forgotten by 
the school administrators that their aim is 
to achieve educational objectives. Thus 
the objectives should determine the form 
Of organization and procedure of all school 
administration. 


2. CO-ORDINATION OF AUTHORITY AND 
RESPONSIBILITY 


The person on whom the responsibility 
of any task is placed should be given enough 
authority and opportunity to carry on the 
responsibility. The formula of this princi- 
ple is, “Employ the best person you can 
for the job, turn the job over to him, and 
hold him for results’. The idea is that if 


any person is fully entrusted with any job 
and also given sufficient authority to carry 
on the work, we can safely rely on him for 
the results as he is sure to carry on the work 
successfully, If the head of the educational 
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institution is to be held responsible for the 
improvement of instruction in that institu- 
tion, he should be provided with oppor- 
tunities, working conditions and authority 
appropriate to the degree of responsibility 
entrusted to him. He should be supported 
by the administrative heads for maintaining 
his prestige. He should have sufficient 
powers of supervising the  class-room 
instruction and guiding the teacher per- 
sonnel. There should not be any sort of 
interference in his line of working. Then 
only the real objectives can be achieved by 
him. 


3. ALLOTMENT OF RESPONSIBILITY 
ACCORDING TO THE ABILITY OF THE 
PERSONNEL 


It is not proper to allot certain fixed 
duties and responsibilities to every person 
who is in charge of the organization and 
administration of any institution. There 
are variations in the size of schools and the 
amount of free time for the administrator 
will differ from one institution to the other. 
Besides these factors, there is another factor 
of the ability of the personnel which must 
be taken into consideration while allotting 
any responsibility to them. Thus the place 
of individual in the scheme of organization 
for administration and supervision must be 
determined according to his individual 
natural talents, training and experience. 
There are two aspects of this principle. One 
is the degree of fitness of the individual for 
the responsibility and the other is the type 
of talent possessed by him which can be 
best utilized. Sometimes it so happens that 
people rise to high positions of administra- 
tive heads by force of influence or by the 
mechanical operation of the principle. of 
seniority. At such times the principle of 
fitness of the individual for the responsi- 
bility is undermined. This results in.total 
failure of the machinery of administration: 
Now as the selection is not done properly 
the ability of the individual should be 
utilized to full advantage. Any person 
specialized in any particular activity should 
be entrusted with the responsibility of 
carrying out that activity, 
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4. RECOGNITION OF PSYCHOLOGICAL FACTORS 


The administrator who becomes extremely 
objective and totally neglects the psycholo- 
gical factors commits a great blunder. In 
co-operative .working of a group the wishes, 
desires, prejudices, ambitions and tastes of 
its every individual should be taken into 
consideration. In framing the policies and 
procedures of school administration, the 
head will have io take into consideration 
the psychological factors of his subordinates 
as they all are ultimately concerned in the 
execution of the policies. For example, if 
the head of the institution suddenly notifies 
that teachers will be required to present 
themselves in school in: summer vacation 
due to some urgent work without any attrac- 
tion of any monetary gain or other facilities, 
the psychological. effect on them would be 
to oppose the policy. Similarly, to get the 
plan of work prepared in advance is a good 
idea, yet to get the written detailed plan 
as to the objectives, content and procedure by 
the teachers may cause resentment and un- 
favourable attitude towards the Principal. 
To avoid all this it is better to allow the 
teachers themselves to participate in the 
framing of policies and procedures which 
they will willingly execute. The desire for 
the expression of self is another important 
psychological factor which must be taken 
into consideration while deciding human 
relationships in administration. This princi- 


(Continued from page 58) 

9. This is a bird’s eye view of what 
experience has taught me about practice- 
teaching. Surely this is not meant for those 
who are well-versed in the science of edu- 
cation. I record my views here with the 


ple should be borne in mind while introduc- 
ing any new policy, or change in the 
routine or abolishing any old tradition. 
Because, what is said about teachers may 
also apply to the attitude of pupils and: even 
to patrons of administration. In all such. 
cases it is better to consult them and take 
their consent which may avoid lot of bothera- 
tion on the part of administrator. 

5. THE PRINCIPLE OF RELATIVE VALUES 

While applying the above principles in 
administration, it may so happen that the 
two principles may seem ‘to apply and may 
be in conflict. At such times the principle 
of relative values should be kept in mind to 
tackle the situation. For example, situation 
may arise when it may be proper to abandon 
the principle of co-ordination of authority 
and responsibility and to give preference to 
the psychological factor. At such times the 
relative values of different principles should 
be taken into account. 

The compromise of one principle with the 
other is only temporary. The ultimate 
universal principle is the principle of prio- 
rity of objectives. The real test of any 
policy or procedure is whether or not it con- 
tributes to the achievement of the objectives 
for which the policies and procedures are 
framed. For example, the aims and func- 
tions of secondary education should be such 
as to bring about full development of the 
child. 


humble expectation that it may arrest the 
attention of my co-workers in the field of 
education and stimulate their critical think- 
ing, interest and curiosity in order to elevate 
the quality of class-teaching and to improve 
the tone of the work of the school in general. 


AUDIO-VISUAL AIDS 


HEN the teacher uses audio-visual aids, 
the pictures register clearly in the photo 
file portion of the listener’s brain, the words 
become understandable and the pictures and 
information are impressed on his mind. These 
pictures are tucked away in his photo file 
to be pulled out and described at any time. 
If you use audio-visual aids in your teach- 
ing, your students will understand you better 
and will retaln the lesson longer. An old 
China proverb says ; 


If I hear, I forget 
If I see, I remember 
If I do, I know 
Use audio-visual aids to make ‘your teach- 
ing easier and more effective. Remember: 
Audio-Visual Aids cannot do the job by 
themselves. They must be thought of as 
Aids only. The teacher must thoroughly 
understand his subject and the aids he is 
using in order to do an effective teaching job, 


—U.S. Technical Co-operation Mission, 
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SOCIAL STUDIES—THE TREND IN MODERN EDUCATION 


Smt. HABIBUNNISA BEGUM 
Headmistress, Vani Vilas Institute, Bangalore 


[ಸ ೨064710೩ in modern days is under-. 


going rapid reformation ; and this change 
is all the more welcome to suit the needs of 
the Democratic Republic of India. Boys and 
girls in the Primary, Middle and High Schools, 
for over a century, had been taught the three 
Rs and subjects such as Mathematics, 
Science and Humanities, which constitute 
History, Geography and Civics. The matter 
taught through them had practically no bear- 
ing on their lives. Theory, and theory alone, 
predominated in the syllabus. 
sider Humanities as a hard subject since it 
causes much taxation on their memory. Facts 
and figures of so many dates, battles, the 
Geography of so many places and countries, 
their civic conditions, etc, being imparted 
through a compartmentalised mode and 
manner having no comparison or bearing on 
their own country, did not naturally appeal 
to the young inquisitive mind. Besides, 
Suitable text-books had not been’ available. 

But now, the teaching of these subjects is 
quite different. They are presented to the 
child according to the present-day need and 
demand. They are styled as “Social Studies”. 
—studies which are an appropriate fusion of 
all of them to equip to the environmental 
situation of society. 

The aim of teaching Social Studies is to 
make the child understand the prevailing 
conditions in the new set-up. This under- 
Standing goes a long way towards the pro- 
gress of his growing mind. So, through the 
Social Studies it is hoped to evoke interest, 


Children con- 


kindle curiosity and help him to gain know- 
ledge of the places all round. Desirable 


‘attitudes and habits get gradually developed 


in him. ‘He begins to supply reasons for the 
pros and cons, the cause and effect and dis- 
criminates the right from wrong. Discri- 
mination and drawing-out inferences facili- 
tate his mental development in a steady way. 


Besides the pleasing qualities like cleanli- 
ness, orderliness, sense of duty, responsibility, 
punctuality, kindness and sympathy, a syste- 
matic well-thought-out and planned work and 
treatment, ssthetic sense, open-mindedness, 
Sportmanship,  esprit-de-corps, universal 
broad outlook, realising the value and worth 
of even the smallest creature on the face 
of the earth with a feeling that it has a unique 
role of its own in Nature, friendliness with 
neighbours, respect for elders, winning 
pleasant manners are all to be fostered and 
nurtured in the child through a study of 
Social Studies. 


So, then, the child begins to co-operate 
taking a keen and active interest and initia- 
tive in work and gradually gains experi- 
ences which fit him in any Society in which ' 
he has.to play. a part. He becomes capable 
of mastering all situations, gets skilled in 
certain capacities which appeal to him. In 
this way, ample opportunities are now 
afforded to him to manifest his varied poten- 
tialities and aptitudes, which help him pre- 
pare himself to become a simple and har- 
moniously developed personality. 


(Continued from page 59) 


ideal method is grade enrichment, i.e., giving 
extra work and attention to the gifted 
children. 

The children, with special talent as in 
music, drawing or some such subjects, can be 
given advance work in these fields along with 
pupils of a higher class, and may be permitted 
to sit in their own classes for other subjects. 


- be planned to suit his needs. 


But while using the above-said methods the 
teachers should take care that the gifted child 
is not overworked and attention should be 
paid to his health. Each gifted child should 
be studied individually and education must 
In my opinion, 
it is possible to train the gifted individually 
as they are very few in each class. 
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BOOK REVIEWS 


The Extension Services—Gleanings. Pub- 
lished by the Government Training 
College, Raipur, M.P., November and 
December 1959. 

This small publication places before the 
readers a well edited educational Journal full 
of interesting news and ideas. 
like the ‘structure’ method of teaching 
English, External Examinations, Examination 
Reform and Evaluation in Schools are learned 
and informative. The get-up is quite satis- 
factory. 

A Pamphlet on Shramadan included as an 
annexure is well illustrated and conveys the 
philosophy underlying it to a marked extent. 

D.V. 

Education in Finland—Educational Abstracts. 
February 1960, Vol. XII, No. 2. UNESCO, 
Paris. Annual Subscription $2.00: Rs. 10. 
Owing to her geographical position, Finland 

has acted as a kind of watershed between 

Eastern and Western Europe. And the events 

of her history from the 12th to the 19th 

century opened the country to outside influ- 
ences exercising a profound influence on 

Finnish cultural life. 

All those factors—geographical, ethnical, 
historical and cultural—which combinéd to 
shape modern Finland—also contributed to 
create a system of education in many ways 
unique. Its special features are described in 
the above interesting little book, Education 
in Finland, recently published by UNESCO 
in its Educational Abstracts series. Its 
author is Mr. R. H. Oittinen, Director-Gene- 


.ral of the Finnish Central Board of Schools. 


To introduce his subject to foreign readers 
many of whom have a rather sketchy idea 
of the problems involved, Mr. Oittinen begins 
by briefly recalling some of the main features 
of Finnish history during the last ten centu- 
ries. 1 

A thousand years ago, the trade route 
crossing Finnish territory from East to West 
brought among other things the influence of 
Christianity from both directions. But the 
crusades of the Swedish kings finally resulted 
in the Finns joining the Western cultural 
sphere: from the middle of the 12th century 
to 1809 Finland was politically part of 
Sweden. The Finnish people, 
enjoyed equal rights with the Swedes, they 
sent representatives to the Diet and took part 
in the election of the Swedish kings, - 


The articles: 


however, ' 


These ties between the two countries 
inevitably affected the language situation. 
The country has always been predominantly 
Finish-speaking and today Finnish is the 


-mother-tongue of about 92% of its 44-million 


inhabitants. But during the period when 
Finland was joined to Sweden, the Swedish 
language, originally spoken only in the 
Aaland Islands, gradually spread to other 
parts of the country. As the official language 
of the kingdom, it was adopted by Finnish 
offieials and the clergy, and remained the 
cultural language of Finland even after 
national autonomy was achieved in 1809 
within the Russian empire. 

It was not until the early nineteenth cen- 
tury when literature in the Finnish language 
developed, that popular reading ability 
started to improve and the language began to 
be used in Government offices along with 
Swedish. Gradually, a strong movement 
grew up aimed at promoting Finnish-langu- 
age culture : many Swedish-speaking families 
of the educated class changed over to Finnish; 
the first State secondary school where teach- 
ing was exclusively in Finnish opened in 
1853 ; and members of the relatively well-to- 
do Finnish yeomanry started giving their. 
Sons an academic education, a factor which 
greatly contributed to the growth of a Finnish 
educated class. By the end of the century, 
Finnish was the dominant language every- 
where, except in certain coastal areas. 


Swedish, however, has remained a national 
language, and the Constitution guarantees 
that the cultural needs of both language 
groups must be satisfied on an equal basis, 
Academically trained Finns are all more or 
less bilingual, as knowledge of the second 
national language is compulsory for access 
to higher education: Both the university of 
Helsinki and the Institute of Technology are 
bilingual. 


Instruction in all secondary schools is given 
on the principle of linguistic parity, either 
in Finnish or in Swedish, the second national 
language being a compulsory subject. In a ' 
large number of primary schools the second 
language is optional. 

Education is compulsory for all Finnish 
children and practicaly speaking there are 
no illiterates among the adult Finnish 
population : in 1957, out of a total of 776,071 
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children between the ages of 7 and 15, 
only 344 were not regularly attending school. 
As in many other countries, compulsory 


education is provided free. Pupils in Finnish , 


primary schools also receive text-books and 
school supplies and a free meal on school 
days. The community is required to provide 
transport to and from school and, where 
necessary, lodging for the children : clothing 
and shoes must also be provided for needy 
pupils. And few countries can boast such 
liberal provisions concerning the education 
of the handicapped. Every community of 
more than 8,000 inhabitants is obliged to 
maintain a special school for retarded 
children, and grants are made by the State for 
this purpose. ಕೆ 

As regards secondary, higher and technical 
education, facilities offered differ little from 
those available in most European countries. 
In adult education, Finland, in common with 
other Scandinavian countries, is far in 
advance, providing primary school study 
circles (headed by local schoolmasters), folk 
high schools and folk academies, workers’ 
institutes and associations for adult education. 

Another feature of the Finnish educational 
system is that the State provides instruction 
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for ministers of religion: those of the 
Lutheran faith study in the Faculties of 
Theology at the Universities of Helsinki and 
Turku, while Greek Orthodox priests are 
trained at a special seminary. For in Finland 
both the Evangelical-Lutheran Church, to 
which 95 per cent. of the inhabitants belong, 
and the Greek Orthodox Church, with a 
membership of only about 74,000, are re- 
cognized as State Churches. ಗ 

Does this mean that all schools in Finland 
are run by the State? By no means. But 
the various private schools, run by founda- 
tions, corporations, associations, individuals 
or communities; receive about 70 per cent. of 
their annual operating expenses as subsidies 
from the State, the balance being made up 
by donations or tuition fees. Private schools, 
moreover, are supervised by the Central 
Board of Schools and must observe the 
curricula and the salary scales for teachers 
applied in State schools. 

Mr. Oittinen’s study contains many other 
interesting details. It is followed by a note 
on educational research in Finland by Pro- 
fessor Matti Koskenniemi, of Helsinki Uni- 
versity, and a selected bibliography of works 
concerning education in Finland.—UNESCO. 


L3 = * = a 
If we had a Federal Trade Commission 
operating in the field of college catalogues, 
some rather disastrous things would happen 
fo our sprawling higher education system. 
There are no minimum standards.—Dr. Harry 
D. Gideonse, President, Brooklyn College. 

e ಈ ಚಿ ಜೇ = 


We deplore those rules which exclude from 
secondary teaching first-class scholars solely 
because they Jack the proper number of 
credits in *education".—President Eisen- 
hower's Seience Advisory Committee. 

= Li Li [3 » 
No one should be allowed to go to college 
less than five hundred miles from home with- 
-out good reason.—Prof. David Riesman, 
Harvard University. 
LÀ ಖಿ Lj a a 
Too long has American education attempted 
to co-exist with the popular belief that 
mediocre intellectual achievement is good 
enough, even preferable, because it con- 
notes a well-rounded man. 
the “Gentleman’s C" been tolerated because 
it can be gained without undue interference 
with social and athletic activities outside the 
class-room—President Grayson Kirk, Colum- 
bia University. 


Too long has. 


THE LIFCO 
- GREAT LITTLE BOOKS 


19 nP. each 


A Short Book of Idioms & Phrases 
Appropriate Prepositions 

Easy Steps to Parsing 

Easy Steps to Analysis 

Figures of Speech 

Summarising Poems 

A Short Book of Essays 

A Handy Letter-Writer 

A Little Book of Allusions 

Select Proverbs and Quotations 

A Short Book of Useful Information 


Price: 


PPP AMA eo to 


. Do You Know? 
Short Lives of the Great 
Inspiring Speeches 
A Guide to Debating 

. Tips to Success, '' 


1 Set of the above 16 Books: 
Price Rs. 3:00 By Post Rs. 4:00 


The Little Flower Co. (LIFCO), Madras-I7 
M. Damodaram & Co. Appah Bldgs., Madras-1 
Higginbothams (Private) Ltd., 17-A, Mahatma 
Gandhi Road, Bangalore-1, Madras-2 and 
Ry. Stalls ; and at all other Booksellers 


OUR ASSOCIATIONS 


The Nursery Schools Association, Bangalore 


IHE Association conducted a Free and 

Short-Term Introductory Course of Train- 
ing in Nursery Education at the United States 
Information Library in Bangalore for the 
benefit of Primary Sehool Teachers. At the 
conclusion of the course on 17th May 1960, 
the Mayor of Bangalore, Srimathi B. Indi- 
ramma, delivered the valedictory address. 
The course was very popular and instructive. 

Sri. H. S. Doreswamy, President, and R. 
Gopalakrishna Iyengar, Secretary, are to be 
complimented for the useful and enthusiastic 
work done by them in this regard. 


Government Senior Basic Primary Boys 
School, Parane, Coorg 


MHE School Day was celebrated with great 

eclat under the chairmanship of General 
C. M. Cariappa on the 12th March 1960. One 
of the main features of the programme was 
the very successful entertainment programme 
and the Educational exhibition. 

The work of organisation was in the hands 
of the pupils who were given assignments, 
which they discharged ably under the guid- 
ance of their teachers and their Headmaster 
Sri. P. Sripathi Rao. 


Middle School Teachers Association, 
Davangere 


Us the auspices of the Middle School 
Teachers Association, Davangere City, a 
great and very responsible task was under- 
taken to fulfil the needs of one of the aims 
of modern education. To bring out a new 
life into the blood of the younger genera- 
tion, the members of the above Association 
proposed to conduct the “Sports and Cultural 
Meet” at District Level (as the first step) for 
the Middle School pupils. A “Sports Meet 
Committee” and a “Cultural Meet ‘Committee 
were elected and the Committee did marvel- 
lous work successfully organising the Meet 
with the full co-operation of the Schools in 
the District and the young competitors n 
the various flelds of physical and menta 
prowess. 
ee 


ಪ್ರೈಮರಿ ಟೀಚರ್ಸ್‌ ಅಸೋಸಿಯೇಷನ್‌, ಪುತ್ತೂರು 
ತಾಲ್ಲೂಕ್ಕು ದಕ್ಷಿಣ ಕನ್ನಡ.--ತಾರೀಖು ೩-೫-೧೯೬೦ 
ರಲ್ಲಿ ಪುತ್ತೂರು ತಾಲ್ಲೂಕು ಪ್ರಾಥಮಿಕ ಶಿಕ್ಪಕರು 
ಮೈ ಸೂರು ಸರ್ಕಾರದ ಮಾನ್ಯ ಮುಖ್ಯ ಮಂತ್ರಿಗಳಾದ 
ಶ್ರೀ ಬಿ. ಡಿ. ಜತ್ತಿಯವರೊಂದಿಗೆ ಒಂದು ಸಂದರ್ಶನವನ್ನು 
ಬೇಡಿ ಅವರನ್ನು ಬರಮಾಡಿಕೊಂಡು ತಮ್ಮ ಪ್ರೀತಿ 
ವಿಶ್ವಾಸಗಳನ್ನು ತೋರ್ಪಡಿಸಿದರು. ತಮ್ಮ ಮನವಿಯಲ್ಲಿ 
ಅವರು ತಮ್ಮ ಡಿಸ್ಟ್ರಿಕ್ಟ್‌ ಜೋರ್ಡ್‌ ಮತ್ತು 
ಪಂಚಾಯತಿ ಶಾಲೆಗಳನ್ನು ಸರ್ಕಾರದವರೇ ನಡೆಯಿಸಿ 
ಕೊಂಡು ಬರುವುದು ಉಚಿತವೆಂದೂ ಮತ್ತು ತಮ್ಮ 
ಸಂಬಳ ಸಾರಿಗೆಗಳನ್ನು ಇತರ ಸರ್ಕಾರದ ಇಲಾಖೆಗಳಿಗೆ 
ಕೊಡುತ್ತಿರುವ ರೀತಿಯಲ್ಲೇ ಕೊಡಬೇಕೆಂದೂ ಬೇಡಿಕೆ . 
AD, 3,00. ಮನವಿಗಳಿಗೆ ಉತ್ತರವೀಯುತ್ತಾ ಶ್ರೀ ಜತ್ತಿ 
ಯವರು ಪ್ರಜಾಪ್ರಭುತ್ವದ ತತ್ವಗಳನ್ನನುಸರಿಸಿ ಅಧಿಕಾರ 
ವಿಕೇಂದ್ರೀಕರಣದ ಬಗ್ಗೆ ಸರ್ಕಾರದ ಅಭಿಪ್ರಾಯ 
ಗಳನ್ನು ವಿಶದಪಡಿಸಿದರು. ತಾಲ್ಲೂಕು ಸಮಿತಿಗಳಿಗೆ 
ಪ್ರಾಥಮಿಕ ಶಾಲೆಗಳನ್ನು ವಹಿಸುವುದರಿಂದ ಶಾಲೆ 
ಗಳಿಗೂ, ತಾಲ್ಲೂಕಿನ ವಿಷ್ಯಾಭ್ಯಾಸಕ್ಟೂ ಅನುಕೂಲವಿದೆ. 
ಉಪಾಧ್ಯಾಯರ ಸ್ಥಿತಿಗತಿಗಳು ಯಾವ ವಿಧದಲ್ಲಿಯೂ 
ತೊಂದರೆಗೀಡಾಗುವುದಿಲ್ಲವೆಂದು ಭರವಸೆ ಕೊಟ್ಟರು. 
ಎರಡನೆಯದಾಗಿ ಸಂಬಳ, ಸಾರಿಗೆಗಳನ್ನು ಹೆಚ್ಚಿಸಲು 
ಸರ್ವ ಪ್ರಯತ್ನವನ್ನೂ ಮಾಡುತ್ತೇನೆ ಎಂಬುದಾಗಿ 

ಆಶ್ವಾಸವನ್ನಿತ್ನರು. 
ಪದವೀಧರರ ಜೀವನ 59, r9 ಕೇಂದ್ರ, ಧಾರವಾಡ: 
ಜ್ಯೋತಿ ಸ್ವೀಕಾರ ಸಮಾರಂಭ. ಸೆಪ್ಟೆಂಬರ್‌ ೧೯೫೯ 
ರಿಂದ ಜೀವನ ಶಿಕ್ಷಣದಲ್ಲಿ ತರಬೇತಿಯನ್ನು ಪಡೆದ ೩೪ 
ಪದವೀಧರ ಶಿಕ್ಷಕರೂ, ಇನ್‌ಸ್ಲೆಕ್ಟರರೂ ೧೩-೫-೧೯೬೦ 
ರಂದು ಸಾಯಂಕಾಲ ೫ ಗಂಟಿಗೆ ತಮ್ಮ ದೀಕ್ಸಾಂತ 
ಸಮಾರಂಭವನ್ನು ನೆರವೇರಿಸಿದರು. ಹಿಂದಿನ ವಿದ್ಯಾರ್ಥಿಗಳ 
ಸಂಘದ ೧೯೫೯-೬೦ 3 ವರದಿಯನ್ನು ಶ್ರೀ ಎಂ. ಜಿ. ಕಟ್ಟ 
ಯವರು WAR ನಂತರ ೧೯೬೦-೬೧ರ ಸಲುವಾಗಿ ಹೊಸ 
ಛೇರ್‌ಮನ್ನರ ಆಯ್ಕೆ ನಡೆದು ಬಾಸೆಲ್‌ ಮಿಷನ್‌ 
ಟ್ರೈನಿಂಗ್‌ ಕಾಲೇಜಿನ ಪ್ರಿನ್ಸಿಪಾಲರಾದ ಶ್ರೀ ಗೋಕಾನಿ 
ಯವರು ಸರ್ನಾನುಮತದಿಂದ ಚುನಾಯಿತರಾದರು. 
ಆಮೇಲೆ ೧೯೫೯-೬೦ರ ವಿದ್ಯಾರ್ಥಿಗಳ ಪರವಾಗಿ ಸಂಸ್ಕೃತಿ 
ಮಂತ್ರಿಗಳಾದ ಶ್ರೀ ರಾಜಾರಾಮ ಉಪಾಧ್ಯಾಯರು 
ತಾವೆಲ್ಲ ೮ ತಿಂಗಳವರೆಗೆ ಪಡೆದ ತರಬೇತಿಯ ವಿವರ 
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ಗಳನ್ನು ಓದಿ ತೋರಿಸಿ dud, ಜೀವನ ಶಿಕ್ಷಣ 
ಬಳಗದಲ್ಲಿ ಸೇರ್ಪಡೆ ಮಾಡಲು ಬಿನ್ನವಿಸಿಕೊಂಡರು. 
ಶ್ರೀ ಗೋಕಾವಿಯವರು ಹಿಂದಿನ ವಿದ್ಯಾರ್ಥಿಗಳ ನರವಾಗಿ 
ಹೊಸ ಸದಸ್ಯರನ್ನು ಸೇರ್ಪಡೆ ಮಾಡಿಕೊಂಡು ಜೀವನ 
ಶಿಕ್ಷಣ ಕಾರ್ಯಕರ್ತರ ಹೊಣೆಗಾರಿಕೆಯ ಅರಿನನ್ನು 
ಮಾಡಿಕೊಟ್ಟರು. ತದನಂತರ ಕುಲಪತಿಗಳಾದ 
ಶ್ರೀ ಹುಕ್ಟೇರಿಯವರು ಹೊಸ ಸದಸ್ಯರಿಗೆ ಸೂಕ್ತ ಸಂದೇಶ 
ವನ್ನು ನೀಡಿದರು. ಆಮೇಲೆ ಶ್ರೀ ಗೋಕಾವಿಯವರೂ, 
ಶ್ರೀ ಹುಕ್ಕೇರಿಯನರೂ ರಾಷ್ಟ್ರಪಿತನ ಭಾವಚಿತ್ರದ ಹತ್ತಿರ 


ಇಟ್ಟ ದೀಪಗಳಿಂದ ಜ್ಯೋತಿಯನ್ನು ಪಡೆದು ಹಿಂದಿನ ' 


ಸದಸ್ಯರ ಮತ್ತು ಕೇಂದ್ರದ ಪ್ರಾಧ್ಯಾಪಕರ ಮುಖಾಂತರ 
ಹೊಸ ಸದಸ್ಯರಿಗೆ ಅದನ್ನು ಸಾಗಿಸಿದರು. ಆಗ ಕೋಣೆ 
ಯಲ್ಲಿಯ ವಿದ್ಯುದ್ದೀಪಗಳನ್ನೈೆಲ್ಲ ನಂದಿಸಲಾಗಿತು,. 
ಹೀಗೆ ಕೋಣೆಯೆಲ್ಲ ಹಣತೆಗಳ ಜ್ಯೋತಿಗಳಿಂದ ಪ್ರಕಾ 
ಶಿತವಾದ ಕಾಲಕ್ಕೆ ಶ್ರೀ ಗೋಕಾನಿಯವರು ಸ್ಪಷ್ಟ 
ವಾಗಿಯೂ, ಸಾವಧಾನವಾಗಿಯೂ ಹೇಳಿಕೊಟ್ಟಂತೆ 


ಉಳಿದವರೆಲ್ಲ ಜ್ಯೋತಿರ್ಯುಕ್ತ ಹಣತೆಗಳನ್ನು ಕೈಯಲ್ಲಿ 


ಹಿಡಿದು ಕೆಳಗಣ ಪ್ರತಿಜ್ಞೆಯನ್ನು ಉಚ್ಚರಿಸಿದರು. 
| ಪ್ರತಿಜ್ಞೆ 

“ನನ್ನ ಶಿಕ್ಷಣ ಕ್ಷೇತ್ರದಲ್ಲಿ ಸೇರುವ ಪ್ರತಿಯೊಂದು 
ವ್ಯಕ್ತಿಯ ಶರೀರ, ಬುದ್ಧಿ ಮತ್ತು ಆತ್ಮ ಇವುಗಳ ಸಮನ್ವಿತ 
ನಿಕಾಸವಾಗುವಂತೆಯೂ, ನಮ್ಮ ಸಮಾಜದಲ್ಲಿ ಸತ್ಯ, 
ಅಹಿಂಸೆ, ನ್ಯಾಯ ಮತ್ತು ಸಮತೆ ಇವು ರೂಢವಾಗಿ 
ಸಾಕ್ತ್ವಿಕ ಸಂಘ ಶಕ್ತಿ ಜೆಳೆಯುನಂತೆಯೂ ನಾನು 
ಮನಮುಟ್ಟಿ ಪ್ರಯತ್ನಿಸುವೆನೆಂದು ರಾಷ್ಟ್ರಪಿತನಿಂದ ಪಡೆದ 
ಈ ಜ್ಯೋತಿಯ ಸಾಕ್ಷಿಯಾಗಿ ಪ್ರತಿಜ್ಞೆ ಗೈಯುತ್ತೇನೆ.” 

ಅದಾದಮೇಲೆ ಎಲ್ಲರೂ ಮೌನದಿಂದ ಹೋಗಿ 
ಭೂಮಿಯ ಮೇಲೆ. ರೇಖಿತವಾದ ಭಾರತದ ನಕ್ಲೆಯ 
ದಂಡೆಗುಂಟಿ ಉರಿಯುವ ಹಣತೆಗಳನ್ನು ಸಾಲಾಗಿ 
ಇಟ್ಟರು. 

ಕುಲಪತಿಗಳೆ ಸಂದೇಶ 

ಜೀವನ ಶಿಕ್ಷಣ ಕುಟುಂಬದ ಬಂಧುಭಗಿನಿಯರಕೀ, 

ಇದೀಗ ನಮ್ಮ ಬಳಗದಲ್ಲಿ ಹೊಸ ಜನರು ಅರ್ಹತೆ 
ಯನ್ನು ಪಡೆದು ಸೇರ್ಪಡೆ ಹೊಂದಿದ್ದಾರೆ. ಈ ಸಮಯ 
ದಲ್ಲಿ ಒಂದು ಮಾತನ್ನು ಹೇಳಬಯಸುತ್ತೇನೆ. ದಯವಿಟ್ಟು 
ಕೇಳಬೇಕು. 

ನಾವು ಮನಮುಟ್ಟಿ ಪ್ರಯತ್ನ ಮಾಡಿದರೂ ಜೀವನ 
ಶಿಕ್ಷಣ ಕ್ಷೇತ್ರದಲ್ಲಿ ವಿಶೇಷ ಪ್ರಗತಿ ಕಂಡುಬರದಿದ್ದ ಕೆ 


' ಮೋಸಗೊಳಿಸಬಹುದು | 
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ನಾವು ಎಜೆಗುಂದುನ ಕಾರಣವಿಲ್ಲ. ಏಕೆಂದರೆ ಜೀವನ 
ಶಿಕ್ಷಣವು ಜೀವನದ ಮುಖಾಂತರ ಶಿಕ್ಷಣ ಕೊಡುತ್ತದೆ. 
ಜೀವನದಲ್ಲಿ ಪ್ರಗತಿಯಾಗುವದು ಅಷ್ಟೇನೂ ಸುಲಭ 
ಸಾಧ್ಯವಲ್ಲ. ಜೀವನದ ಉಚಿತ, ಉಪಯುಕ್ತ, ಉದಾತ್ರ 
ಚಟುವಟಿಕೆಗಳನ್ನು ಆಯ್ದು ಅವುಗಳನ್ನು ಶಾಲೆಯಲ್ಲಿ 
ಆಚರಿಸಿ ತನ್ಮೂಲಕ "ಮಕ್ಕಳ ಶರೀರ, ಬುದ್ಧಿ ಮತ್ತು 
ಹೃದಯಗಳಿಗೆ ಶಿಕ್ಷಣ ಕೊಡಲು ಹವಣಿಸುತ್ತದೆ. ಹೀಗೆ 
ಜೀವನದ ಶಿಕ್ಷಣಗಳನ್ನು ಸುಶಿಕ್ಷಣ ನೀಡುವಂತೆ'ಆಚರಿಸ 
ಬೇಕಾದಕೆ 8d, ಕರಲ್ಲಿಯೂ, ವಿದ್ಯಾರ್ಥಿಗಳಲ್ಲಿಯೂ 
ಸುತ್ತಲಿನ ಪರಿಸ್ಥಿತಿಯಲ್ಲಿಯೂ ಒಂದು ಉನ್ನತ ಮಟ್ಟ 
ವನ್ನು ಕಾಯ್ದುಕೊಳ್ಳಬೇಕಾಗುತ್ತದೆ. ಆ ಮಟ್ಟ ವಿಲ್ಲ 
ದಿದ್ದರೆ ಚಟುವಟಕೆಗಳು ಶಿಕ್ಷಣವನ್ನು ಕೊಡದೆ ವೇಳೆ 
ಯನ್ನು ಹಾಳುಮಾಡಿ ಶಿಷ್ಯಶಿಕ್ಷಕರನ್ನಷ್ಟೇ ಅಲ್ಲ ಸುತ್ತಲಿನ 
ಜನರನ್ನೂ $ed A ಇಳಿಸಬಹುದು! ನೂಲುವ ನೆವದಿಂದ 
ಶಾಲೆಗಳು ಪಿಸುಕು ನೂಲಿನ ಹೊರೆಯನ್ನೇ ಹುಟ್ಟಿಸಿ 
ವೇಳೆಯನ್ನೂ, ಹತ್ತಿಯನ್ನೂ ಹಾಳುಮಾಡಿ ನೂಲುವ 
ಸಲುವಾಗಿ ಮಕ್ಕಳಲ್ಲಿ ಒಂದು ಬಗೆಯ ತಿರಸ್ಕಾರವನ್ನು 
ಹುಟ್ಟ ಸಬಹುದು, ನೇಯುವ ನೆವದಿಂದ ಎಳೆಗಳನ್ನು 
ಹರಿಯುತ್ತ ಕೊನೆಗೊಂದು ನೂಲಿನ ತಟ್ಟಿನ್ನು ತಯಾರಿಸ 
ಬಹುದು--ಇಲ್ಲವೆ ಅರ್ಧಕ್ಕೆ ಬಿಟ್ಟುಬಿಡಬಹುದು. ಬಡಿಗ 
ತನದ ಶಾಲೆಯಲ್ಲಿ ಮಾರಾಟವಾಗದ ವಸ್ತುಗಳ ರಾಶಿ 
ಯನ್ನೇ ನಿರ್ಮಿಸಬಹುದು-- ಇಲ್ಲವೆ ಸುಂದರ ವಸ್ತುಗಳನ್ನು 
ನಿರ್ನಿಸಿ ಕಳ್ಳತನದಿಂದ ಮಾರಿಕೊಳ್ಳಬಹುದು ಇಲ್ಲವೆ 


ಸರ್ಕಾರೀ ಸಾಧನಗಳನ್ನೇ ಮಾರಿಬಿಡಬಹುದು! ಒಕ್ಳಲು 


ತನದ ಶಾಲೆಗಳಲ್ಲಿ ಉತ್ಪನ್ನಕ್ಕಿಂತ ಖರ್ಚನ್ನೇ ಹೆಚ್ಚು 
ತೋರಿಸಬಹುದು, ಬೆಳೆಗಳ ಮಾರಾಟದಲ್ಲಿ ಸರ್ಕಾರವನ್ನು 
ಸಾಂಘಿಕ ಜೀವನದ ಚಟು 
ವಟಕೆಗಳಲ್ಲಿ ಮಕ್ಕಳಿಂದ ಹಣ ಕೂಡಿಸಿ ಅಪವ್ಯಯ 
ಮಾಡಬಹುದು. ಇಲ್ಲವೆ ಗಣೇಶ ಚತುರ್ಥಿ-ನನರಾತ್ರಿ 
ಹಬ್ಬಗಳನ್ನು ಆಚರಿಸಿ ಶಿಕ್ಷಣಕ್ರಿಂತ ಪೂಜೆ ಪ್ರಸಾದಗಳಿಗೇ 
ಹೆಚ್ಚು ಮಹತ್ವ ಕೊಡಬಹುದು. ಹೀಗೆ ಜೀವನದ ಚಟು 
ವಟಕೆಗಳನ್ನು: ಶಾಲೆಗಳಲ್ಲಿ ಆಚರಿಸತೊಡಗಿ ಜೀವನದ 
9E, ಉದಾಹರಣೆಗಳನ್ನು ಮಕ್ಕಳ ಕಣ್ಣುಮುಂದೆ 
ಹಿಡಿಯಬಹುದು. ಇಂತಹ Brave ನಡೆದಾಗ 
ಪುಸ್ತಕೀಯ ಅಭ್ಯಾಸಕ್ಕೆ ಸಾಮಾನ್ಯವಾಗಿ ಸಮಯ 
ಸಿಕ್ಕುವದಿಲ್ಲ. ಸಮವಾಯ ತಂತ್ರದಿಂದ ಜ್ಞಾನದ ಎಳೆ 
ಗಳನ್ನು ಹಿಡಿದು ವಿಜ್ಞಾನದ ಸೊಗಸು ಬಚ್ಚಿ ಯನ್ನು 
ತಯಾರಿಸುವ ಮಾತಂತೂ ದೂರದಲ್ಲಿಯೇ ಉಳಿ 
ಯಿತು! ó 
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ಸಾಂಪ್ರದಾಯಿಕ ಶಿಕ್ಷಣದಲ್ಲಿ ಇಂತಹ ಜೀವನದ 
ಚಟುವಟಕೆಗಳ ಸಂಬಂಧನಿದ್ದಿ ರಲಿಲ್ಲ. ಪುಸ್ತಕಸ 
ವಿಜೆ ಕೈಯನ್ನು 3 ಸ್ಪಷ್ಟವಾಗಿ ಅರ್ಥಮಾಡಿ ಹೇಳಿ ಮಕ್ಕಳಿಂದ 
ಜ್‌ ಮಾಡಿಸಿ Ses ಗಳಲ್ಲಿ ಬರೆಯಿಸಿದರಾಯಿತು! 
ಶಿಕ್ಷಕರ ಹೊಣೆ ತೀರಿಹೊ ೋಗುತ್ತಿತ್ತು. ಇದರಿಂದ ಒಳ್ಳೆಯ 
ಜೀವನದ ತರಬೇತಿ and ಕೆಯದಿದ್ದರೂ ಕಟ್ಟ ಜೀವನದ 
ದೀಕ್ಸೆಯಾಗುತ್ತಿರಲಿಲ್ಲ. ಮಕ್ಕಳು ಬರಿ ಪುಸ್ತಕ ಓದುವ, 
ಇನ್ನೊ ಬ್ಬರ ವಿಚಾರ. ಹೇಳುವ ಗೊಂಬೆಗಳಾಗುತಿ ಶ್ರಿದ್ದವು. 

ಸ್ವಂತ ನಿಚಾರಮಾಡಿ ದುಡಿಯುವ ಸಾಮರ್ಥ್ಯ ಅವರಲ್ಲಿ 
ಸಾಮಾತ್ಯವಾಗಿ ಬರುತ್ತಿರಲಿಲ್ಲ. ಅಡಕ್ಕಾಗಿಯೇ ಗ ಗಾಂಧಿ 
ಯವರು ದುಡಿಯುವ ಜನರ ನ್ನು ತಯಾರಿಸುವ, ದುಡಿತ 
ದಿಂದಲೇ ಬುದ್ಧಿ ವಿಕಾಸವನ್ನು ಮಾಡಿಸುವ ಶಿಕ್ಷಣ 
ಪದ್ಧತಿಯನ್ನು ಪ್ರಾ donano. ಒಳ್ಳೆಯ ಜೀವನ 
ದಿಂದಲೇ ಜೀನನವನ್ನು ಉತ್ತಮಗೊಳಿಸಬಹುದೆಂದು 
ಅವರ ಅಂತದನ್ಯಸ್ಟಿಗೆ ಹೊಳೆಯಿತು. ಶಿಕ ಕ್ಷಕರಿಂದಲೂ, 
ಸಮಾಜಧುರೀಣರಿಂದಲೂ ಇಂತಹ ಶಿಕ ಕ್ಸ ಸಾಧ್ಯ ನಾಗ 
ಬಹುದೆಂದು ಅವರು ನಂಬಿದ್ದ ರು. 

ಇಂದಿನ ಪರಿಸ್ಥಿ ತಿಯಲ್ಲಿ “ಒಳ್ಳಯ ಜೀವನ ಶಿಕ್ಷಣ 

ಸಾಧ, series ನಿಕ ನಮಗೆ "ut ಯ ಸ್ವಭಾವದ 
ಬುದ್ಧಿ ವತ ಶಿಕ್ಷ ಕ್ಸಕರು ಬೇಕು. ಅವಂಗೆ ಪ್ರಾಮಾಣಿಕ 
ಮುಖಂಡರ dus ಬೇಕು. ಅಂದರೆ ಮಾತ್ರ ಜೀವನ 


ಶಿಕ್ಷಣ ಕ್ಷೇತ್ರದಲ್ಲಿ ಪ್ರಗತಿಯಾಗುವದು ಸಾಧ್ಯವಿದೆ. 
ಒಳ್ಳೆಯ ಜೀವನದ ಚಟುವಟಿಕೆಗಳನ್ನು ಶಾಲೆಯಲ್ಲಿ 


ವ್ಯವಸ್ಥಿತವಾಗಿ ಆಚರಿಸಿ ತನ್ಮೂಲಕ ಮಕ್ಕಳ ಶರೀರ, 
ಬುದ್ಧಿ ಮತ್ತು ಆತ್ಮಗಳ ವಿಕಾಸವನ್ನು ಸಾಧಿಸಬಹುದು. 
ಆದರೆ ಇಂತಹ ಶಿಕ್ಷ ಶರೆಪ್ಲಿದ್ದಾಕೆ? ಅವರಿಗೆ ಹೊಟ್ಟೆತುಂಬ 
ಸಂಬಳನೆಲ್ಲಿಡೆ? ಗ 8i ತಿಕ ಬೆಂಬಲ ತೊಡುವ 
ಸಮಾಜ ಧುರಕೆಲ್ಸಿದ್ದಾರೆ?* ಎಂಬ ಪ್ರಶ್ನೆಗಳಿಗೆ ನಾವು 


ಚಿ ಚ + 4 


The need for new knowledge has not 
always been fully recognised by the autho- 
rities as the story of Adam and the legend 
of Prometheus remind us. New knowledge 
has been feared as the destroyer of man’s 
innocence and his virtue, as an incitement 
to pride and insubordination, and as subver- 
sive of public order and social good. It is, 
of course, guilty of all these charges—Dr. J. 
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ಉತ್ತರ ಕೊಡಬೇಕು. ಎಂದರೆ ಮಾತ್ರ ಜೀವನ ಶಿಕ್ಷಣ 
ಪ್ರಗತಿಯ ಬಗೆಗೆ ನಾವು ಅಭಿಪ್ರಾಯ ಕೊಟ್ಟ ಂತಾದೀತು! 
ಮನುಷ್ಯ ನುಪಾ ್ರಾಚಿಯೇನೋ ನಿಜ! eda ದೇವತ್ವ 
gts 3. ಣಿ! ಅವನ ಮೂಲಭೂತ ಒಳೆ ಿಯತನದನ್ಲಿ 
ಸತ್ವ ದಲ್ಲಿ. ಸಾಧುತ್ವ ದಲ್ಲಿ ನಾವು ನಿಶ್ವಾಸ ಕಳೆದು 
ಕೊಂದರೆ ಜಗತ್ತಿ ಗೆ ಒಳ್ಳೆ ಯೆ. ಭವಿಷ್ಯ ENS es 
ಕಾಡುತನದಿಂದ ಇಲ್ಲಿಯವರೆಗೆ seg ವನ್ನು ಬೆಳೆಸಿ. 
ಕೊಂಡು ಬಂದ ಮಾನವನು ಸರ್ವನಾಶಕ್ಕೆ ಧಾನಿಸುವ 
ನೆಂದು ಭಾವಿಸುವದು ತಪಾ 2, esd. ಆದುದರಿಂದ 
ಒಳ್ಳೆ ಯ ಜೀವನದ ಚಟುವಟಿಕೆಗಳನ್ನು ಜಾಣತನದಿಂದ 
ಮಕ್ಕಳ ಬುದ್ದಿ ವಿಕಾಸವಾಗುವಂತೆ ನಡೆಸುವ ಶಿಕ್ಷಕರು 
ನಮಗೆ Bode ದೊರೆಯುವರೆಂಬ ಶ್ರ ದ್ಧ ಸಮಜ 
ವಾದುದು. ಅಂತಹ ಎಷ್ಟೋ EY ಬುದ್ಧಿವಂತ 
ಕ್ಸಕರಿದ್ದಾರೆ. ಅವರಿಗೆ ಬೆಂಬಲವಾಗಿ ನಿಲ್ಲುವ ಸಮಾಜ 
ಧುರೀಣರೂ ಇದ್ದಾರೆ. ಇಂತಹ ಶಿಕ್ಷಕರಿಗೆ ಧೈರ್ಯ 
ಕೊಡಬೇಕು, ಪ್ರೋತ್ಸಾಹಕೆ ಕೊಡಬೇಕು. ಒಳ್ಳೆಯ 
ಸಲಹೆ-ಸೂಚನೆಗಳನ್ನು ಕೊಡಬೇಕು. ಯೋಗ್ಯ ಸಮಾಜ 
ಧುರೀಣರನ್ನು ಕಂಡು ಯೋಗ್ಯ EIN ಕರಿಗೆ ಅವರು 
ನೆರವಾಗುವಂತೆ ಸಂಪರ್ಕ ಜಿಳಸಿಕೊಳ್ಳ ರ್‌ ಈ ಕೆಲಸ 
ಫಿಮ್ಮಿಂದಾಗಲಿ ಎಂದು ಆಶಿಸಿ, cei elem ವಿಶ್ವಾಸವನ್ನು 
ವ್ಯಕ್ತ ಪಡಿಸುತ್ತೇನೆ. ಯಾವ ಕಾರಣದಿಂದಲೂ ನಾವು 
ಸಮಾಜಡ್ರೋಹಿಗಳೆ ಬೆನ್ನು , ತಟ್ಟಿಬಾರದು; ಜಿನ್ನು 
ತಟ್ಟಿ ಈ ಪ್ರತಿಜ್ಞೆ Body ಮಾಡಿದರೆ ಮಾತ್ರ 
= ರಾಸ್ಟ್ರಹಿತನಿಂದ ್ಯೋಯನ್ನು ಪಡೆಯಲು 
ಅರ್ಹರಾಗಬಹುದು. ನಮಗೆಲ್ಲರಿಗೂ ಜಗತ್ತಿನ 
ಆದಿಶಕ್ತಿಯು ಸದ್ದು a 3 od ಕರುಣಿಸಲಿ. ತನ್ಮುಲ್ಲರ 
ಭವಿಷ್ಯತ್ತು ಉಜ್ಜ “onano. ಶುಭಾ ವಃ ಪಂಥಾನಃ 
ಸಂತು. 


Robert Oppenheimer, Director, The Institute 
for Advanced Study at Princeton, N.J. 
a [3 * = ಚಿ 


For the most part the traffic (in: athletic 
scholarships) constitutes one of the greatest 
education swindles ever perpetrated on 
American youth. Its aim is not the educa- 
tion of that youth but the entertainment of 
its elders, not the welfare of the athlete but 
the pleasure of the spectator—President 
Alfred Whitney Grisworld, Yale University. 


ಪ್ರಸ್ತುತ ವಿದ್ಯೆ ಮತ್ತು ನಿದ್ಯಾರ್ಥಿ 


ಶ್ರೀ ಕೆ. ನಾರಾಯಣರಾವ್‌ 


ಯಾವುದೇ ದೇಶದ ರಾಷ್ಟ್ರ-ಭನಿಷ್ಯವು ಅಲ್ಲಿನ ವಿದ್ಯಾರ್ಥಿ 
ಗಳನ್ನು ಅವಲಂಬಿಸಿರುತ್ತದೆ. ವಿದ್ಯಾರ್ಥಿಯು ಸಚ್ಚರಿ 
ತನ, ಸುಶೀಲನೂ, ಸಹಿಷ್ಣುವೂ, ಕರ್ತವ್ಯನಿಷ್ಠನೂ 
ಆಗಿದ್ದರೆ ಅಲ್ಲಿನ ರಾಷ್ಟ್ರವೂ ಕೂಡ ಅವಶ್ಯಕವಾಗಿ ಸುಖ- 
ಸಂಪತ್ತುಗಳಿಂದ ಸಮುನ್ನತವಾಗಿ ಪ್ರಗತಿದಾಯಕ 
ವೆರಿಸುವುದು. ಏಕೆಂದರಿ ಇಂದಿನ ವಿದ್ಯಾರ್ಥಿಯು 
ನಾಳೆಯ ಶಾಸಕನು. ಈ ಎಳೆಯ ಮಕ್ಕಳಾದ ಪುಟ್ಟ 
ವಿದ್ಯಾರ್ಥಿಗಳ ಸುಕೋಮಲ ಭಾವನೆಗಳ ಮೇಲೆಯೇ 
ದೇಶದ ಭವಿಷ್ಯವು ಹುದುಗಿರುತ್ತದೆ. ಆದರೆ ಇಂದಿನ 
ವಿದ್ಯಾರ್ಥಿವೃಂದವು ಒಂದು ವೈಪರೀತ್ಯ ಪರಿಸ್ಥಿತಿಯಲ್ಲಿ 
ಮುಂದುವರಿಯುತ್ತಿದೆ. ಅವರಲ್ಲಿ ಸ್ಟೇಚ್ಛಾಚಾರ, 
ಉದ್ದಂಡತನ, ಅನುಶಾಸನ-ಹೀನತೆ ಹಾಗೂ ದುಷ್ಟತನ 
ಗಳು ಚರಮಸೀಮೆಯವರೆಗೆ ಮುಟ್ಟಿವೆ. ಗುರುಜನ 
ರೊಂದಿಗೆ ಅಶಿಷ್ಟತೆಯಿಂದ ವರ್ಕಿಸುವುದು,. ಸಭಾ- 
ಸಮ್ಮೇಳನಗಳಲ್ಲಿ  ಉಪದ್ರವವನ್ನುಂಟುಮಾಡುವುದು, 
ದಾರಿಯಲ್ಲಿ ಹೋಗುವ ವಿದ್ಯಾರ್ಥಿಗಳನ್ನು ಗೇಲಿಮಾಡು 
ವುದು, ನಿರಾಥಾರಿತ ಹಾಗೂ ಅನಧಿಕೃತ ವಿಷಯಗಳ 
ಬಗ್ಗೆ ಆಸಕ್ತಿ ತೋರುವುದು, ಹರತಾಳ, ಉಪವಾಸ 
ಮೊದಲಾದ ಮುಷ್ಟರಗಳಿಂದ ಭಾವೋದ್ರ್ರೇಕಗೊಂಡು 
ಕರ್ತವ್ಯಾಕರ್ತವ್ಯಗಳ ಬಗ್ಗೆ ಕಿಂಚಿತ್ತಾದರೂ ವಿಚಾರ 
ಮಾಡದಿರುವುದು ಇವು ಅವರ ಸ್ವಭಾವಗತವಾಗಿ ಹೋಗು 
ತ್ತಿದೆ. 

ಭಾರತದ ಭವ್ಯ ವಿದ್ಯಾರ್ಥಿಗಳನ್ನು ದೇಶದ ದೊಡ್ಡ ನಿಧಿ 
ಮತ್ತು ಅನುಸಮಾತೀತ ವಿಭೂತಿಗಳು ಎಂದು ಹೇಳುತ್ತಿದ್ದ 
ಕಾಲವು ಈಗ ಕಾಲದ ಅಥೋಗತಿಯಲ್ಲಿ ಸಿಕ್ಕಿದಂತಾಗಿದೆ. 
ಅವರು ತಮ್ಮ ರಾಷ್ಟ್ರ ಹಾಗೂ ಸಮಾಜದ ಸುಶೋಭಿತ 
ಶಿರವನ್ನು ಸದಾ ಉನ್ನತೋನ್ಮುಖವಾಗಿಡಲು ಪ್ರಯತ್ನಿಸು 
ತ್ತಿದ್ದರು. ಈ ಸ್ವರ್ಗೋಪನು ಭಾರತ ಭೂಮಿಡೇವಿಯ 
ತೊಡೆಯ ಮೇಲೆ ಎಷ್ಟೋ ನೀರಪುರುನರು ಬೆಳೆದು 
ಹೊಳೆದಿದ್ದಾರೆ. ಆಕೆಯ ಸೆರಗಿನಲ್ಲಿ, ನಮ್ಮ ದೇಶವೇ 
ಅಲ್ಲ, ಭಾರತದ ಹೊರದೇಶಗಳಾದ ಚೀನ, ಜಪಾನ್‌, 
Bee, ಸಿಂಹಳದ್ವೀಪ್ಕ ಜಾವ, ಸುಮಾತ್ರ ಮೊದ 
ಲಾದೆಡೆಗಳಲ್ಲಿ ತಮ್ಮ ಪ್ರಬುದ್ಧ ಪಾಂಡಿತ್ಯದಿಂದ ಭಾರತದ 
ಉಡಾತ್ತ ಚರಿತ್ರೆಯ ವಿಜಯ ಪತಾಕೆಯನ್ನು ಹಾರಿಸಿದ 
ಹಲವಾರು ವ್ಯಕ್ತಿಗಳು ಬೆಳೆದಿದ್ದಾರೆ. ಗುರುಕುಲದಲ್ಲಿ 
ಶಿಕ್ಷಣ ಪಡಿದ ವಿದ್ಯಾರ್ಥಿಗಳು ಎಂತಹೆ ಆದರ್ಶನೀಯ 
ನಾಗರಿಕರಾಗಿದ್ದಾ ಕೆಂಬುದು ನಮ್ಮ ದೇಶದ ದೊರೆಗಳ 
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ಉದ್ಭೋಷಣೆಯಿಂದ ತಿಳಿದುಬರುತ್ತದೆ. ಛಾಂದೋಗ್ಯೋಪ 
ನಿಷತ್‌ನಲ್ಲಿ ಒಂದು ಕಡೆ ಹೇಳಿಡೆ: 

ce ನಮ್ಮ ರಾಜ್ಯದಲ್ಲಿ ಯಾವ ಕಳ್ಳಕಾಕರ ಭೀತಿಯೂ 
ಇರಲಿಲ್ಲ, ಯಾವ ಕೃಷಣರೂ ಇರಲಿಲ್ಲ, ಯಾರೂ ಮದ್ಯ 
ಸೇವನೆ ಮಾಡುತ್ತಿರಲಿಲ್ಲ, ಯಾರೂ ಮೂರ್ಯರಿರಲಿಲ್ಲ, 
ಯಾವ ವ್ಯಭಿಚಾರವೂ ಇರಲಿಲ್ಲ, ಹೀಗಿರುವಾಗ ವ್ಯಭಿ 
ಚಾರಿಣಿಯಾಗುವುದು ತಾನೇ ಹೇಗೆ ಸಾಧ್ಯ!” 

ನಮ್ಮ ದೇಶದಲ್ಲಿ ಏಕಲವ್ಯ, ಕೌತ್ಸ, ರಾಮ, ಕೃಷ್ಣ, 
ಶಂಕೆರಾಜಾರ್ಯ ಹಾಗೂ ದಯಾನಂದರಂತಹವರ 
ಪರಂಪರೆಯ ವಿದ್ಯಾರ್ಥಿಗಳಲ್ಲಿ ಇಷ್ಟೊಂದು ವಿಕಾರತೆಯು 
ಮೂಡಿಬರಲು ಕಾರಣವೇನಿರಬಹುದು? 39, dnt, 
ಪೋಷಕರೋ? ಯಾವ ಶಿಕ್ಷಕನೇ ಆಗಲಿ, ಸೋಷಕನೇ ’ 
ಆಗಲಿ ತನ್ನ ಸಂತತಿ ಅಥವಾ ಶಿಷ್ಯನನ್ನು ಚರಿತ್ರಭ್ರಷ್ಟ, 
ಆಚಾರಭ್ರಷ್ಟ ಹಾಗೂ ಅನುಶಾಸನ ಹೀನನಾಗುವುದನ್ನು 
ನೋಡಬಯಸುವುದಿಲ್ಲ. ಹಾಗಾದರೆ ಈ ವಿಕಾರತೆಗೆ 
ವಿದ್ಯಾರ್ಥಿಯೇ ಕಾರಣನಿರಬಹುದೇ? ಇಲ್ಲ, ವಿದ್ಯಾರ್ಥಿ 
ಮನಸ್ಸು ಚೆಲ್ಲಿದ ಹಾಲಿನಂತೆ ಶುದ್ಧ ವಾದುದು. ಹಸಿಯ 


ಜೇಡಿಮಣ್ಣಿ ನಂತೆ ಮೆತುವಾದದು. ಅದನ್ನು ಯಾವ 
ಆಕೃತಿಗೆ ಬೇಕಾದರೂ ತಿದ್ದಬಹುದು, ಆತನ ಹೃದಯ 


ನಿರ್ಮಲವಾದ ಶ್ವೇತಚಿತ್ರ-ಪಲಕದಂತೆ. ಅದರಲ್ಲಿ ಯಾವ 
ಬಣ್ಣ ವಾದರೂ ಬಳಿಯಬಹುದು. ಹಾಗಿದ್ದಲ್ಲಿ ಶಿಕ್ಷಣದ 
ದೋಷವಿರಬಹುದೇ? ಹಾಗೂ ಹೇಳಲಾಗದು. ಏಕೆಂದರೆ 
ಶಿಕ್ಷಣವು, ಯಾವುದರ ಕೇಂದ್ರೀಭೂತದಿಂದ ವಿದ್ಯಾ 
ರ್ಥಿಯು ಸುಸಂಸ್ಕೃತನೂ, DON, Son ಆಗಿ ಆತ್ಮಾಭಿ 
ಮಾನದ ಭೂಮಿಕೆಯನ್ನು ಪಡೆಯುವನೋ, ಅಂತಹ 
ಒಂದು BOS, ವಸ್ತುವಾಗಿದೆ. ಅಂದಮೇಲೆ ವಿದ್ಯಾರ್ಥಿ 
ಗಳಲ್ಲಿ ಅನುಶಾಸನ ಹೀನತೆಯ ಬೀಜಾರೋಪಣದ ಕಾರಣ 
ಇನ್ನೇನೋ ಆಗಿದೆ. ಗಾಢಾಲೋಚನೆ ಮತ್ತು ಚಿರಕಾಲೀ 
ನಾನುಭವಗಳಿಂದ' ಯೋಚಿಸಿ ನೋಡಿದುದೇ ಆದರೆ, 
ಭಾರತೀ ಸಂಸ್ಕೃತಿಯನ್ನು - ಅನುಕರಿಸದೆ ಪಾಶ್ಚ್ಯಾತ್ಯ 
ಸಂಸ್ಕೃತಿಯ ಮೇಲೆ ಆಧಾರಿತವಾಗಿರುವ ಪ್ರಸ್ತುತ ವಿದ್ಯಾ 
ಪ್ರಣಾಲಿಯೇ ಏಕಮಾತ್ರ ಕಾರಣವೆಂದು ಕಂಡು 
ಬರದಿರದು. : 

ನಮ್ಮ ದೇಶದ ಶಿಕ್ಷಣ ಪದ್ದತಿಯು ಪ್ರಸ್ತುತ ಶಿಕ್ಷಣ 
ಪದ್ಧತಿಯಿಂದ ಬೇರೆಯಾಗಿತ್ತು. ಪ್ರಾಚೀನ ಕಾಲದಲ್ಲಿ 
ವಿದ್ಯಾರ್ಥಿಗಳು ಈಗಿನ ಶಾಲೆಗಳ ಕೃತ್ರಿಮ ಹಾಗೂ 
ಪ್ರಭಾನಹೀನ ವಾತಾವರಣದಿಂದ ಬಹುದೂರವಾಗಿ, 


ಪ್ರಸ್ತುತ ವಿದ್ಯೆ ಮತ್ತು ನಿದ್ಯಾರ್ಥಿ 


ವನಗಳಲ್ಲಿನ ಪವಿತ್ರ ಆಶ್ರಮಗಳಲ್ಲಿ ತಪೋನಿಷ್ಠ ಮನುಷ್ಯ 
ರೊಂದಿಗೆ ಸಮಾಜ ಸೇವೆಯ ಉತ್ಕೃಷ್ಟ ಶಿಕ್ಷಣವನ್ನು 
ಪಡೆಯುತ್ತಿದ್ದರು. ಅವರಲ್ಲಿ ಕರ್ತವ್ಯಪಾಲನೆ, ಗುರು 
ಭಕ್ತಿ ಮತ್ತು ಸದಾಚಾರದ ಶುದ್ಧೋದಾತ್ತ ಭಾವನೆಗಳು. 
ಗುರುಕುಲಗಳಲ್ಲಿ ಬೀಜಾಂಕುರವಾಗುತ್ತಿದ್ದುವು. ಆಜಾಕ್ಯರ 
ಮೊದಲ ಮಂತ್ರೋಸದೇಶವೆಂದಕೆ ಸತ್ಯವನ್ನು ಹೇಳು, 
ಧರ್ಮವನ್ನು ಆಚರಿಸು ಶುಭಕಾರ್ಯಗಳಲ್ಲಿ ಅಡ್ಡಿ 
ಮಾಡದಿರು, ಸಾಧನೋನ್ನತಿಗಳಲ್ಲಿ ಅಡ್ಡಿ ಮಾಡದಿರು, 
ದೇವಕಾರ್ಯದಲ್ಲಿ ಅಡ್ಡಿಮಾಡದಿರು, ಮುಂತಾದವು 
ಗಳಾಗಿದ್ದವು. ಮಾತೃದೇವೋ ಭವ, ನಿತೃದೇವೋ ಭವ, 
ಆಚಾರ್ಯದೇವೋ ಭವ, ಅತಿಥಿಜೀವೋ ಭವ 
ಮೊದಲಾದ ಥಿರ್ಜೊೋಷಿತ ಕಜ್ಜಗಳನ್ನು ಅನುಷ್ಠಾನ 
ಮಾಡು, ಇವೇ ಮೊದಲಾದವು ಗುರುಕುಲದ ಆಜಾರ್ಯ 
ವರ್ಯರ ಆದರ್ಶ ಶಿಕ್ಷಣವಾಗಿತ್ತು. ಇವುಗಳ ಪರಿಪಾಲನೆ 
ಯನ್ನು ಪ್ರತಿ ಸ್ನಾತಕನೂ ಮಾಡುವುದರಲ್ಲಿ ತಮ್ಮ ಜೀವನ 
BO ಇವೇ ಮೂಲತತ್ವಗಳನ್ನು ಅನುಸ್ಕಾನಕ್ಕೆ ತರು 


ಣಿ 


ತ್ತಿದ್ದನು. ಇಂತಹ ವ್ನಾವಹಾರಿಕ ಆದರ್ಶ ತಿಕ್ಷಣಗಳ 
ಪ್ರಭಾವನ್ರ ಮೆದುಳುಗತವಾಗಿ ವಿದ್ಯಾರ್ಥಿಗಳ ಜೀವನ 
ಸಥನನ್ನು ಪಾರ್ಥೇಯಗೊಳಿಸುತ್ತಿತ್ತು. 

ಪ್ರಸ್ತುತ ಪರಿಸ್ಥಿತಿ ಬದಲಾಯಿಸಿದೆ. ಪಾಶ್ಚಾತ್ಕ 
ಸಭ್ಯತೆಯ ಪ್ರಭಾವದಿಂದ ಭಾರತ ದೇಶದಲ್ಲಿ ಗುರುಕುಲ- 
ಪ್ರಣಾಲಿಯ ಪ್ರಭಾವವು ಪೂರ್ಣರೂಪದಲ್ಲಿ ಅಳಿದಿದೆ. 


ಅನುಕರಣೀಯ ಆದರ್ಶ ಸಿದ್ಧಾಂತಗಳು ಪುಸ್ತಕಗಳಲ್ಲಿ 
ಉಳಿದು ನಿಂತಿವೆ. ಶಾಲೆಗಳ ಆಡಳಿತವೂ ಸಹ 
ಪದ್ಧತಿಗಳನ್ನೇ ಅವಲಂಬಿಸಿ ನಮ್ಮ ವಿದ್ಯಾರ್ಥಿ 
ವಿದ್ಯಾರ್ಥಿನಿಯರ ಚರಿತ್ರೆ, ಮನೋನಿಗ್ರಹ ಮತ್ತು ಆತ್ಮ 


ವಿಕಾಸದ ಬಗ್ಗೆ ಕುಂದು ತಂದಿದೆ. 
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ಪ್ರಸ್ತುತ ಪರ್ಯಾಲೋಚಕಕೊಬ್ಬರ ಅಭಿಪ್ರಾಯದಂತೆ 
ನಮ್ಮ ಶಿಕ್ಷಣವು ನಿಜವಾಗಿಯೂ ಪಾಶ್ಚಿಮಾತ್ಯ ಪದ್ಧತಿ 
ಯಿಂದ ಶಾಲೆಗಳನ್ನೂ, ಶಾಲೆಯ ಅಧ್ಯಾಪಕರನ್ನೂ 
ಕಿಂಕರ್ತವ್ಯ ನಿಮೂಢರನ್ನಾಗಿ ಮಾಡಿದೆ. ನಮ್ಮ ಶಿಕ್ಷಣದ 
ರಥವು ಪೂರ್ವದ ಕಡೆ, ಚಾಲಕನು ಪಶ್ಚಿಮದ ಕಡೆ ಮತ್ತು 
ವಿದ್ಯಾರ್ಥಿಗಳು ಉದಯಾಚಲನವನ್ನ್ನೇರಲು ಪ್ರಯತ್ನಿಸು 
3038, ಈಗಿನ ಶಿಕ್ಷಣ ಪ್ರಣಾಲಿ. ಈ ರಥವೇನಾದರೂ 
ಮುಂದೋಡಿದಕರೆ ಪಶ್ಚಿಮ ಸಮುದ್ರದಲ್ಲಿ ನಮ್ಮ ಶಿಕ್ಷಣವು 


ಮುಳುಗು ಹಾಕುವುದರಲ್ಲಿ ಯಾನ ಸಂಡೇಹವೂ ಇಲ್ಲ. 


ಮೇಲ್ಕಂಡ ಉಪಸಮಾನೋಪಮೇಯಗಳ ಗೂಢಾರ್ಥವನ್ನು 
ಮತ್ತೆ ಬಣ್ಣಿಸುವ ಅಗತ್ಯವೇನಿಲ್ಲ. ಪ್ರಸ್ತುತ ಶಿಕ್ಷಣದ 
ಪರಿಣಾಮವು ಯಾರಿಗೂ ಗೋಪ್ಯವಾಗೇನೂ ಇಲ್ಲ 
ಸರಸ್ವತಿಯ ಹೇಗುಲದಲ್ಲಿ ಸ್ನಾತಕರು ಈ ಸಾಶ್ಚಾಶ್ಯೀಕರಣ 
ದಿಂದ ತಮ್ಮ ಸುಶೀಲತೆಯನ್ನ್ನೇ ಸಡಿಲಗೊಳಿಸಿಕೊಳ್ಳು 
ತ್ತಿದ್ದಾರೆ. 

ಆದಕಾರಣ ರಾಷ್ಟ್ರಾಭ್ಯುದಯಕ್ಶಾಗಿ ನಮ್ಮ ಈಗಿನ. 
ವಿದ್ಯಾಭ್ಯಾಸದಲ್ಲಿ ಆಮೂಲಾಗ್ರವಾಗಿ ಪರಿವರ್ತಿಸುವ 
ಅವಶ್ಯಕತೆಯು ಈಗೆ ಅತಿಯಾಗಿದೆ. ನಮ್ಮ eng 
ವಿದ್ಯಾಭ್ಯಾಸದಲ್ಲಿ ಭಾರತೀಯತೆ ಮತ್ತು ಧಾರ್ಮಿಕತೆಯು 
ಪುಟಿಗೊಳ್ಳಬೇಕಾಗಿಡೆ. ಆಗಲೇ ನಮ್ಮ ವಿದ್ಯಾರ್ಥಿಗಳು 
ಪವಿತ್ರ ತ್ಯಾಗ, ಬಲಿದಾನ, ಅನುಶಾಸನ, ಸಹಿನ್ನುತೆ, 
ಸುಶೀಲತೆ ಇತ್ಯಾದಿ ಸಂಯಮಗಳ ಸಂಕೇಶಕರಾಗುವರು. 
ಅಲ್ಲದೆ ರಾಷ್ಟ್ರದ ಸರ್ವತೋಮುಖ ನಿಕಸತೆಯಾಗಿ ತಮ್ಮ 
ಕಳೆದುಹೋದ ಗೌರವ ಕಾಂತಿಯನ್ನು ಮತ್ತೆ ನಡೆದು 
ವಿಶ್ವ ಗುರುತ್ವದ ಸ್ವಚ್ಛಾಸನವನ್ನು ಸೇರಲು ಸುಲಭಸಾಧ್ಯ 
ವಾಗುವುದು, 


THE EDUCATION FOR THE GIFTED CHILD 


1n following plan was suggested by the 

Seminar organised by the Department of 
Extension Services in the Central Institute of 
Education, New Delhi, for the education: of 
the gifted children : 

1. Specialised School Plan.—Setting up a 
special school for children who are highly 
intelligent and gifted. A provision has been 
made in 16 public schools in India for admis- 
sion of intelligent children who are successful 
in competitive examinations and interviews. 
In the U.S.A. project laboratories are pro- 
vided for such children. 

2. Special Grouping Schools or Multipur- 
pose Schools.—Special groups of subjects like 

* 


commerce, science, fine arts, etc., are pro- 
vided in such schools. 

3. Special Sections or Grouping Like 
Streams and InterSchool Systems. 

4. Acceleration by Subjects.—If a child of 
high ability in any one subject is in a lower 
class he is allowed to go with a higher class 
for that subject. 

9. Enriched Programme.—Giving more 
work to the gifted child by way of Scrap- 
books and stimulation to listen to news and 
extra reading. The project “Reading for 
Pleasure” launched by the Ministry of Educa- 
tion in seven schools in Delhi was a welcome 
step taken in this direction, 


" 


` ಕರಪಾಗುವುದರಲ್ಲಿ, 


ಶಾಲಾ ಕಾರ್ಯಸಮರ್ಥತೆಯ ಸ್ಪರ್ಧೆ 


ಶ್ರೀ B. ಪುಟ್ಟರಂಗತೆಟ್ಟ, 


ತಂತ ತ್ರ್ಯ್ಯವು ಲಭ ನಾದಂದಿನಿಂದಲೂ 
ಪ್ರಾಶಸ್ತ ಹ Bos ಪ್ರೋತ್ಸಾಹ 
ಶಾಲೆಗಳ ಸಂಖ್ಯೆ ಪ್ರತಿವರ್ಷವೂ 
ಹೆಚ್ಚುತ್ತಿ ದೆ. ಶಿಕ್ಷಣಕ್ರಮದಲ್ಲಿ ses ಸುಧಾರಣೆಗಳಾ 
ಇನ್ನೂ ಹಲವಾರು ಬದಲಾನವಣೆಗಳಾಗಲಿನೆ. 
ಎಷ್ಟೇ ಶಾಲೆಗಳು ಹೆಚ್ಚಲಿ, ಎಷ್ಟೇ ಹಣ ಖರ್ಜಾಗಲಿ, 
ಯಾವುದೇ ಸುಧಾರಣೆಗಳು ಬರಲಿ, ಶಿಕ್ಷಕರ ದಕ್ಷತೆ 
ಹೆಚ್ಚ ದಿದ್ದ 9, ಶಾಲೆಗಳ ಕಾರ್ಯಸಾಮರ್ಥ್ಯ s ತದ್ಧಿ ಯಾಗ 
au ಸೆ ವನೂ ಪ್ರಯೋಜನನಾಗಲಾರಸಂಬಿ ವಿಷಯ 
ನಿರ್ವವಾದವಾದುದು. ಸಂಯುಕ್ತ ಕರ್ಣಾಟಕದ 9 

ಪ್ರಗತಿಸರ ಶಿಕ್ಷ ಕ್ಷಣ? ವನ್ನು ಕುರಿತು ಡಾ| ಶ್ರೀ ge 
ae ರು "td ಲೇಖನಮಾಲೆಯಲ್ಲಿ ಶಿಕ್ಷಕ 
ಪಾತ್ರದ ಮಹತ್ವ ದ ಬಗ್ಗೆ ಈ ರೀತಿ ಹೇಳಿದ್ದಾ 3: 

* ge dh DEN "ಪ್ರ ಸಂಚದ ಸೂತ್ರಧಾರಿ. 
ವಿದ್ಯಾರ್ಥಿಯ ಪ್ರಗತಿಯ ಸೂತ್ರ ಗಳು ಅವನ s, 3; ಯಲ್ಲಿ 
ಇರುತ್ತವೆ. TONS ಪ್ರಗತಿಯ ದಾರಿಯಲ್ಲಿ ron tii, 
ವಿದ್ಯಾರ್ಥಿ ಯೂ chem Ei hc m ಜ್‌ ಶಿಕ್ಷಕ 
ವಿದ್ಯಾರ್ಥಿ, ಗುರು- B5, ಇವರು Bg ಕ್ಷಣ ಶರೀರಕ್ಕೆ 
ಅಂತರಂಗ ಸ ಸ್ವರೂಪದಂತಿದ್ದಾ ರೆ. ಗನ ಇ ಪ್ರ x3, 
ಸರ್ವಾಂಗೀಣ ನಿಕಾಸ adr ಶಿಕ್ಷ ಕ್ಷಣದ ಸಿದ್ದಿ. ಇದಿಲ್ಲದೆ 
ಬಹಿರಂಗಕ್ಕೆ ಎಷ್ಟು ಸಿಂಗಾರ E onn ಅಂತಿಮ 
ಪರಿಣಾಮದಲ್ಲಿ ಅಡು ವ್ಯರ್ಥವೇ.” 

ಶಿಕ್ಷಕರ 4 dasa ಯೂ, ಉತ್ಸಾಹ ಶ್ರಡೆಗಳೂ 

Q 
ಹೆಚಿ 3 08 ಶಾಲೆಗಳ ಕಾರ್ಯಕಲಾಪಗಳು EU D» 
ಶ್ರೀ do. ಮುಗಳಿಯವರು ಸೂ 
'ರುವ “ಅಂತರಂಗದ ಸ ಪ್ರಗತಿಯಾಗುವುದರಲ್ಲಿ, ಹ 
nen ಉತ್ತಮ ಶಿಕ್ಷಣ ದೊರಕುವುದರಲ್ಲಿ ಸಂದೇಹವಿಲ್ಲ. 
* ಶಿಕ್ಷಣ ಶರೀರದ os ಪ್ರಗತಿ? ಯನ್ನು ಸಾಧಿಸು 
Son ಸ್ಪರ್ಧೆ ಯೊಂದನ್ನು ಈ ಸ ದಾವಣಗೆರೆಯ 
ಪ್ರಾ ಥಮಿಕ ಶಾಲಾ ಉಪಾಧ್ಯಾಯರ ಸಂಘವು ಅದರ 
m ಹಬ್ಬದ ಅಂಗವಾಗಿ ಶಾಲಾ ಇನ್‌ಸ್ಪೆಕ್ಟರ್‌ ತ 
vus ಬಿ. ವದು yore oor à ಸಮ್‌ ನೇತೃ 
ದಲ್ಲಿ ಎರ್ಪಡಿಸಿದ್ದಿ ತು. ಈ ಸ್ಪರ್ಧೆಗೆ “ಶಾಲಾ cd 
ಸಮರ್ಥತೆಯೆ ಸ Rar? (School Efficiency Compe- 
11107) ಎಂದು ಕರೆಯಲಾಗಿತ್ತು. 
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ಬಿ.ಕಾಂ., ಬಿ.ಇಡಿ, ದಾವಣಗೆರೆ 


ಈ ಸ್ಪರ್ಧೆಯಲ್ಲಿ ದಾವಣಗೆರೆಯ ೪೨ ಪ್ರಾಥಮಿಕ 
ಶಾಲೆಗಳು ಭಾಗನಹಿಸಿದ್ದುವು. ಇವುಗಳಲ್ಲಿ Ps, 
ಬಾಲಕಿಯರ ಶಾಲೆ 


ಬಾಲಕಿಯರ ಶಾಲೆಗಳಿದ್ದುವು. 
ಗಳನ್ನೇ ಒಂದು ಗುಂಪಾಗಿಯೂ, ಉಳಿದ ೩೭ ಶಾಲೆ 
ಗಳನ್ನು ೪ ಗುಂಪ್ರೆಗಳಾಗಿಯೂ ವಿಂಗಡಿಸಲಾಗಿತ್ತು. 
ಒಂದೊಂದು ಗುಂಪಿನ ಶಾಲೆಗಳ ಕಾರ್ಯಸಮರ್ಥಕೆ 
ಯನ್ನು ಅಳೆಯಲು ಇಬ್ಬರು ತೀರ್ಪುಗಾರರನ್ನುಳ್ಳ ಸಮಿತಿ 
ಗಳನ್ನು ರಚಿಸಲಾಗಿತ್ತು. ಒಟ್ಟು ೫ ಇಂತಹ ಸಮಿತಿ 
nea» s. ಸ್ಥಳೀಯ ಪ್ರೌಢಶಾಲೆಗಳ ತರಬೇತಿ 
ಪಡೆದ ಕೆಲವು ಶಿಕ್ಷಕರನ್ನು ತೀರ್ಪುಗಾರರನ್ನಾಗಿ ನೇಮಿಸ 
ಲಾಗಿದ್ದಿತು. ಇಂತಹ ಒಂದು ಸಮಿತಿಯಲ್ಲಿ ನಾನೂ 


: ಓಬ್ಬ ಶೀರ್ಪುಗಾರನಾಗಿ ಕೆಲಸಮಾಡುವ ಸದವಕಾಶ 


ನನಗೆ ಒದಗಿತ್ತು. ಪ್ರತಿಯೊಂದು ಸಮಿತಿಯೂ ಅದಕ್ಕೆ 
ಸಂಬಂಧಿಸಿದ ಗುಂಪಿಗೊಳಪಟ್ಟ 'ಶಾಲೆಗಳಿಗೆಲ್ಲಾ ಭೇಟ 
ಇತ್ತು ಪ್ರತಿಯೊಂದು ಶಾಲೆಯ ಕಾರ್ಯಸಮರ್ಥತೆಯ 
ಮಟ್ಟವನ್ನು ನಿರ್ಧರಿಸಿತು. 

ಎಲ್ಲ ತೀರ್ಪುಗಾರರ ತೀರ್ಪೂ ಆದಷ್ಟು ನಿಷ್ಪಕ್ಷಪಾತ 
ವಾಗಿಯೂ, ಜ್ಞಾತೃವಿಗೆ ಸೆಂಬಂಧಿಸಿರದೆ ಜ್ಞೇಯಕ್ಕೆ 
ಮಾತ್ರ ಸಂಬಂಧಿಸಿರುವಂತೆಯೂ (Objective and not 
Subjective) ಇರಲೆಂದು ತೀರ್ಪುಗಾರರು ಗಮನಿಸ 
ಬೇಕಾದ ಅಂಶಗಳನ್ನೂ, ಯಾವ ಯಾನ ANT, 
DAN ಅಂಕಗಳನ್ನಿಡಲಾಗಿದೆ ಎಂಬುದನ್ನೂ ತೋರಿ 
ಸುವ ಒಂದು ಪಚ್ಚಿ ಯನ್ನು (Score-Sheet) ಎಲ್ಲ ತೀರ್ಪು 
ಗಾರರಿಗೂ ಕೊಡಲಾಗಿದ್ದಿತು. ಆ ಪಟ್ಟಿ ಈರೀತಿ ಇದ್ದಿತು: 


೧. ಒಂದನೇ ವಿಭಾಗ: 
ವಿದ್ಯಾ ರ್ಥಿಗಳು: ೪೦ ಅಂಕಗಳು 


ಅವರ ನಡೆ ನುಡಿ, ತಿಸ್ತು, ನೈರ್ಮಲ್ಯ, ಅಭಿರುಚಿಗಳು, 
ಥೆ ಪಾಠಪ್ರವಚನಗಳಲ್ಲಿ ಆವರ ಮಟ್ಟ (ನಿದ್ಯಾರ್ಥಿ 
ಳಿಗೆ ಕೆಲವು ಪ ಪ್ರಶ್ನೆಗಳನ್ನು ಕೇಳಿ ಇದನ್ನು ನಿರ್ಧರಿಸ 


xs ಶಾಲಾ ಸಂಘಟಕೆ ಮತ್ತು ಪಕ್ಕೆ ತರ ವಿಷಯ 
ಗಳಲ್ಲಿ ಅವರ ಪಾತ್ರ (ಮಾನೀಟರ್‌ dox, ಶಾಲೆಯ 
ವಸ್ತುಸಂಗ್ರ ಹಾಲಯಕ್ಕೆ ಅವರ ಕಾಣಿಕೆ; ಅವರ ಪುಸ್ತಕ, 
ಚೀಲ ಇತ್ಯಾದಿಗಳ” ಬಗ್ಗೆ ಎಚ್ಚರಿಕೆಯಿಂದಿರುವುದು 
ಇತ್ಯಾದಿ). 
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೨. ಎರಡನೇ ವಿಭಾಗ : 
ತರಗತಿಗಳು-ಕೊಠಡಿಗಳು: ೨೦ ಅಂಕಗಳು 
ನೈರ್ಮಲ್ಯ; ಉಪಾಧ್ಯಾಯನ ಸ್ಥಳ ಎಲ್ಲಿ ಯಾವ 

ರೀತಿಯಲ್ಲಿ ಸ್ಥಾಪಿತವಾಗಿದೆ; ವಿದ್ಯಾರ್ಥಿಗಳ ಪೀಠಗಳು-- 
ಉಪಾಧ್ಯಾಯರ ಕಡೆ ಮುಖಮಾಡಿ ಕುಳಿತುಕೊಳ್ಳುವಂತೆ 
ಇದೆಯೋ ಇಲ್ಲವೋ; ಕಪ್ಪುಹಲಗೆ ಎಲ್ಲಿ ತೂಗು 
ಹಾಕಲ್ಪಟ್ಟಿಜೆ, ಅದರ ಬಣ್ಣ, ಅದರಲ್ಲಿ ಏನೇನು ಬರೆಯ 
98,8; ಚಿತ್ರಗಳು, ಪಟಗಳು ಇತ್ಯಾದಿಗಳು ಯಾವ 
ಯಾವ ಕಡೆ ಇನೆ, ಅವುಗಳಲ್ಲಿ ಅವಶ್ಯಕವಾಡುವೆಷ್ಟು, 
ಅನವಶ್ಯಕವಾದುವೆಷ್ಟು ; ಪ್ರತಿ ತರಗತಿಯಲ್ಲಿಯೂ 
ಈ ಸಲಕರಣೆಗಳಿನೆಯೇ--ನೀರು, ಸೀಮೆಸುಣ್ಣ, ಕಪ್ಪು 
ಹೆಲಗೆ ಒರೆಸುವ ಬಟ್ಟೆ, ವೇಳಾಪಟ್ಟ, ತರಗತಿಯ ಹೆಸರು 
ಸೂಚಿಸುವ ಪಟ್ಟಿ, ಪ್ರಾಥಮಿಕ ಮೊದಲನೇ ತರಗತಿ 
ಯಾದರೆ ವಿದ್ಯಾರ್ಥಿಗಳು ಕಲಿತ ಪಾಠಗಳ ಸಂಖ್ಯೆಗಳನ್ನು 
ಸೂಚಿಸುವ ಪಟ್ಟ (Progress Chart) ; ತರಗತಿಯಲ್ಲಿ 
ಅನವಶ್ಯವಾದ ಪದಾರ್ಥಗಳೇನಾದರೂ ಇವೆಯೇ. 


೩. ಮೂರನೇ ವಿಭಾಗ: 
ಉಪಾಧ್ಯಾಯರು: ೨೦ ಅಂಕಗಳು 

ಅವರ ಉಡುಪು, ನೈರ್ಮಲ್ಯ, ನಡೆ ನುಡಿ, ಉತ್ಸಾಹ, 
ಶ್ರದ್ಧೆ, ಕಲೆಗಳು ಹಾಗೂ ಹವ್ಯಾಸಗಳು, ಪಾಠಗಳ 
ಟಪ್ಪಣಿಗಳೆನ್ನು (Notes of Lessons) ಕ್ರಮವಾಗಿ ಬರೆ 
ದಿದ್ದಾರೆಯೇ ಹೇಗೆ, ತಮ್ಮ ಕೆಲಸಕ್ಕೆ ಸಂಬಂಧಿಸಿದ ಇತರೆ 
ದಸ್ಯೆವೇಜುಗಳು (Records) ಕ್ರಮವಾಗಿಯೂ, ಅಂದ 
ವಾಗಿಯೂ ಬರೆಯಲ್ಪಟ್ಟ ವೆಯೇ ಹೇಗೆ. 


೪. ನಾಲ್ಕನೇ ವಿಭಾಗ: 
ಸಂಘಟನೆ ಹಾಗೂ ಇತರ ಚಟುವಟಿಕೆಗಳು: 
೨೦ ಅಂಕಗಳು 

ಇಡೀ ಶಾಲೆಯ ಆವರಣ ಜೊಕ್ಕಟವಾಗಿದೆಯೇ; 
ಶಾಲೆಯ ಬೆಂಚು, ಕುರ್ಚಿ, ಸೆಟ್ಟಿಗೆ ಭೂಪಟಗಳು 
ಇತ್ಯಾದಿ ಪದಾರ್ಥಗಳ ಬಗ್ಗೆ ಸಾಕಷ್ಟು ಎಚ್ಚರಿಕೆ ವಹಿಸ 
ಲಾಗಿದೆಯೇ, ಶಾಲೆಯ Bay ನೇಜುಗಳು ಕ್ರಮವಾಗಿ 
ಇವೆಯೇ; ವಸ್ತುಸಂಗ್ರಹಾಲಯ, ಕೈತೋಟಿ, ವಾಚ 
ನಾಲಯ ಇತ್ಯಾದಿಗಳಿಗೆ ಗಮನ ಕೊಡಲಾಗಿದೆಯೇ; 
ಶಾಲೆಯಲ್ಲಿ ಅವಶ್ಯಕ, ಅನವಶ್ಯಕ ವಸ್ತುಗಳನ್ನು ಎಲ್ಲಿ, 
ಹೇಗೆ ಜೋಡಿಸಿದೆ; ಹೆಚ್ಚಿನ ವೈತಿಷ್ಟ್ಯಗಳೇನಾದರೂ 
ಇವೆಯೇ, 


ತೀರ್ಪುಗಾರರು ಈ ಪಟ್ಟಿಯಲ್ಲಿರುವ ಅಂಶಗಳನ್ನು 
ಗಮನಿಸಿ ಪ್ರತಿಯೊಂದು ಶಾಲೆಗೂ ಪ್ರತಿ ವಿಭಾಗದಲ್ಲಿಯೂ 
ಎಷ್ಟೆಷ್ಟು ಗುಣಾಂಕಗಳು ಬರಬಹುಜೆಂದು ಗೊತ್ತು 
ಮಾಡುವುದರ ಮೂಲಕ ಆಯಾ ಶಾಲೆಯ ಕಾರ್ಯ 
ಸಾಮರ್ಥ್ಯವನ್ನು ನಿರ್ಧರಿಸುವಂತೆ ಸೂಚಿಸಲಾಗಿತ್ತು. 

ಈ ಸ್ಪರ್ಧೆಯ ಪರಿಣಾಮವಾಗಿ ದಾವಣಗೆರೆಯ ಎಲ್ಲ 
ಪ್ರಾಥಮಿಕ ಶಾಲೆಗಳಲ್ಲಿಯೂ ಒಂದು ನವಜ್ಜೇತನ 
ಬಂದಂತಿತ್ತು. ಬಹುಮಾನವನ್ನು ಪಡೆಯಲು ಶ್ರಮಿಸದ 
ಶಾಲೆಯಾಗಲಿ, ಶಿಕ್ಷಕನಾಗಲಿ ಇರಲಿಲ್ಲವೆಂದೇ ಹೇಳ 
ಬಹುದು. ಶಿಕ್ಷಕ-ನಿದ್ಯಾರ್ಥಿ ಇಬ್ಬರೂ ತಮ್ಮ ಶಾಲೆ 
ಯನ್ನು ಉತ್ತಮ ಮಟ್ಟಿದ್ದನ್ನಾಗಿಸಲು ಶ್ರಮಿಸಬಚೇಕಾ 
ಗಿತ್ತು. ಒಂದು ಶಾಲೆಯಲ್ಲಿ ಶಿಕ್ಷಕರೇ ಸ್ವಂತ ಖರ್ಚಿನಿಂದ 
ಶಾಲೆಗೆ ಸುಣ್ಣ ಬಣ್ಣ ಮಾಡಿಸಿದ್ದರು. ಒಣಗಿ, ಬಾಡಿದ್ದ 
ತೋಟಿಗಳು ಚಿಗುರಲಾರಂಭಿಸಿದುವು. ಶಾಲೆಗಳ ಅವರಣ 
ಗಳು ಚೊಕ್ಕಟಿನಾದುವು. ಪ್ರತಿ ಶಾಲೆಯಲ್ಲಿಯೂ ಚಟು 
ವಟಕೆಗಳು ಹೆಚ್ಚಿಸಿದುವು. ಪ್ರತಿ ಶಾಲೆಗೂ ಹೊಸದೊಂದು 
ಕಳೆ ಮೂಡಿತ್ತು. ಪಾಠಪ್ರನಚನಗಳಲ್ಲಿ ವಿದ್ಯಾರ್ಥಿಗಳ 
ಮಟ್ಟಿ ನನ್ನು ಹೆಚ್ಚಿಸಲು ವಿಶೇಷ ಪ್ರಯತ್ನ ನಡೆದಿತ್ತು. 
ಪ್ರತಿ ಶಾಲೆಯಲ್ಲಿಯೂ ಒಂದು ವಸ್ತು ಸಂಗ್ರಹಾಲಯ 
ರೂಪುಗೊಂಡಿತ್ತಲ್ಲಡೆ ಅದನ್ನು ಆಕರ್ಷಣೀಯವಾಗಿ 
ಜೋಡಿಸಿ ಪ್ರದರ್ಶಿಸಲಾಗಿತ್ತು. ನಾನು QS, AB 
೯ ಶಾಲೆಗಳಲ್ಲಿ ಕೇವಲ ಒಂದು ಶಾಲೆಯನ್ನುಳಿದು ಇತರ 
೮ಶಾಲೆಗಳ ಪ್ರಗತಿಯೂ ಶ್ಲಾಘಶೀಯವಾಗಿತ್ತು. ಅನೇಕ 
ಉಪಾಧ್ಯಾಯರು ಕಲಿಸುವ ಕ್ರಮದಲ್ಲಿ ನವೀನ ಮಾದರಿ 
ಗಳನ್ನು ಅನುಸರಿಸುತ್ತಿದ್ದು ದಲ್ಲದೆ, ಹಲವು ಸಾಧಕ 
ಗಳನ್ನೂ ನಿರ್ಮಿಸಿ ಉಪಯೋಗಿಸುತ್ತಿದ್ದುದನ್ನು ನೋಡಿ 
ay. ಕೆಲವನ್ನು ಮಾತ್ರ ಇಲ್ಲಿ ಸೂಚಿಸಬಹು 
ದಾಗಿದೆ: 

ಎರಡು ಶಾಲೆಗಳಲ್ಲಿ ಕನ್ನಡ ಅಕ್ಷರಗಳನ್ನು ತಂತಿ 
ಗಳಿಂದ ಮಾಡಿದ್ದರು. ಉಪಾಧ್ಯಾಯರು ಹೇಳಿದ ಪದ 
ಗಳನ್ನು ಮಕ್ಕಳು ತಂತಿಯ ಅಕ್ಷರಗಳನ್ನು ಜೋಡಿಸಿ 
ಮಾಡುತ್ತಿದ್ದರು. 

ಒಂದು ಶಾಲೆಯಲ್ಲಿ ಕೂಡುವ, ಕಳೆಯುವ ಲೆಕ್ಕಗಳನ್ನು 
ಮಾಡಲು ಬಿದಿರು ಕಡ್ಡಿಯ ತುಂಡುಗಳನ್ನು ಉಪಯೋಗಿ 
ಸುತ್ತಿದ್ದರು. ಕೂಡುವ ಒಂದು ಲೆಕ್ಸವನ್ನು ಉಪಾ 
ಧ್ಯಾಯರು ಕಪ್ಪುಹಲಗೆಯ ಮೇಲೆ ಬರೆದಾಗ, 
ಒಂದೊಂಡು ಸಂಖ್ಯೆಗೆ ಸರಿಹೋಗುವಷ್ಟು ಕಡ್ಡಿಗಳನ್ನು 
ಎಣಿಸಿ ಒಬ್ಬೊಬ್ಬ ಬಾಲಕನು ತೆಗೆದುಕೊಳ್ಳುತ್ತಿದ್ದ ನು. 
ಉಪಾಧ್ಯಾಯರು ಸೂಚಿಸುವ ಬಾಲಕನು ಪ್ರತಿ ಬಾಲಕ 
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ನಿಂದ ಆ ಕಡ್ಡಿಗಳನ್ನು ಎಣಿಸುತ್ತಾ 
ವನ್ನು ಬರೆಯುತ್ತಿದ್ದನು. 

ಒಂದು ಶಾಲೆಯಲ್ಲಿ ಉಪಾಧ್ಯಾಯರೊಬ್ಬರು ತಮ್ಮ 
ಪಠ್ಯಪುಸ್ತಕದಲ್ಲಿರುವ ಪಾಠಗಳಿಗೆ ಸಂಬಂಧಿಸಿದಂತೆ ದೊಡ್ಡ 
ದೊಡ್ಡ ಚಿತ್ರಗಳನ್ನು ಕೊಟ್ಟುಗಳ ಮೇಲೆ ಬಿಡಿಸಿದ್ದರು. 
ಆ ಚಿತ್ರಗಳನ್ನು ನೋಡಿ ಆ ತರಗತಿಯ ಬಾಲಕರು 
ಪಾಠವನ್ನು ಹೇಳಲು ಶಕ್ತರಾಗಿದ್ದರು. 

ವಸ್ತುಸಂಗ್ರಹಾಲಯಕ್ಕಾಗಿ ಬಾಲಕರೂ, ಬೋಧಕರೂ 
ಅನೇಕ ವಿಧವಾಗಿ ಶ್ರಮಿಸಿದ್ದುದು ಕಂಡುಬಂದಿತು. 
ಕೆಲವು ಬಾಲಕರು ಸೈಕಲ್‌, ಒಂಟಿ, ಬಸವ ಮೊದಲಾದ 
ಚಿತ್ರಗಳನ್ನು ಸುಂದರವಾಗಿ ಬಿಡಿಸಿದ್ದರು. "ಪ್ರಾಥಮಿಕ 
ಶಾಲೆಗಳ ಉಪಾಧ್ಯಾಯರ ಬೆಳ್ಳಿ ಹಬ್ಬದ ಅಂಗವಾಗಿ ಎಲ್ಲ 
ಶಾಲೆಗಳ ವಸ್ತುಸಂಗ್ರಹಗಳನ್ನು ಜೋಡಿಸಿ ಒಂದು 
ದೊಡ್ಡ ಪ್ರದರ್ಶನನನ್ನೇ ಏರ್ಪಡಿಸಿದ್ದರು. ಇದರಲ್ಲಿ 
ಅನೇಕ ಆಕರ್ಷಕ ಹಾಗೂ ಬೋಧಪ್ರದವಾದ ವಸ್ತು 
ಗಳಿದ್ದುವು. 

ಒಟ್ಟಿನಲ್ಲಿ ಈ "ಶಾಲಾ ಕಾರ್ಯ ಸಮರ್ಥತೆಯ 
ಸ್ಪರ್ಧೆ'ಯು ಎಲ್ಲ ಶಾಲೆಗಳನ್ನೂ ಬಡಿದೆಬ್ಬಿಸಿದಂತಿತ್ತು. 
ಶಾಲೆಗಳ ದಸ್ಸೈವೇಜುಗಳನ್ನು ಅಂದವಾಗಿ ಬರೆಯುವು 
ದರಲ್ಲಿ ಪೈಪೋಟಯಿದ್ದಿತು. ಒತ್ತಾಯದಿಂದಾಗಲೀ, 
ಬೆದರಿಕೆಯಿಂದಾಗಲೀ, ಅಥವಾ ಯಾವುದೇ ವಿಧಿನಿಯಮ 
ಗಳ ಭಯದಿಂದಾಗಲೀ, ಇಂತಹ ನವಚೈ ತನ್ಯವನ್ನು 
ಉಂಟುಮಾಡಲಾಗುತ್ತಿರಲಿಲ್ಲ. 

ಅಲ್ಲದೆ ಒಂದು ಶಾಲೆಯ ಜೋಧಕರು ಮತ್ತೊಂದು 
ಶಾಲೆಯ ಪ್ರಗತಿ ಹೇಗಿದೆ, ತಮ್ಮ ಶಾಲೆಯನ್ನು ಇತರ 
ಶಾಲೆಗಳೊಂದಿಗೆ ಹೋಲಿಸಿದಾಗ ಅದು ಯಾವ ಮಟ್ಟ 
BOS ಎಂಬುದನ್ನರಿಯಲೂ ಈ ಸ್ಪರ್ಧೆ ಅವಕಾಶ 
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ಇದನ್ನೆಲ್ಲ ನೋಡಿದ ನಂತರ, ಇಂತಹ ಸ್ಪರ್ಧೆಯ 
ಮಹತ್ವವೆಷ್ಟೆಂಬುದು ಮನದಟ್ಟಾಯಿತು. ಈ ಸಂದರ್ಭ 
ದಲ್ಲಿ ನನ್ನ್ನ ಕೆಲವೊಂದು ಅಭಿಪ್ರಾಯಗಳನ್ನು ಸಮಾಜ 
ಹಾಗೂ ಸಂಬಂಧಪಟ್ಟಿ ನರ ಮುಂದಿಡಬಯಸುತ್ತೇನೆ: 

೧. ಇಂತಹೆ ಸ್ಪರ್ಧೆಗಳನ್ನು ಶಿಕ್ಷಣತಾಖೆಯ ಆಶ್ರಯ 
ದಲ್ಲೇ ತಾಲ್ಲೂಕು ಅಥವಾ ಜಿಲ್ಲಾ ಮಟ್ಟಿ ದಲ್ಲಿ ರಾಜ್ಯ 
ದಾದ್ಯಂತವೂ ಏರ್ಪಡಿಸಿದರೆ ಶಿಕ್ಷಣಪ್ರ ಪಂಚದ ಇತಿಹಾಸ 
ದಲ್ಲಿ ಒಂದು ಹೊಸ ಅಧ್ಯಾಯವನ್ನೇ ಪ್ರಾರಂಭಿಸಿದಂತಾ 
ಗುವುದು. 

೨. ಅಂತಹ ಸ್ಫರ್ಧೆಗಳನ್ಸೇನಾದರೂ ಏರ್ನ್ಪಡಿಸಿದಲ್ಲಿ, 
ತೀರ್ಪುಗಾರರಿಗೆ ಕೊಡಲಾಗುವ ಗುಣಾಂಕಗಳ gu 
ಸೂಚಿಸುವ ಪಟ್ಟಿಯನ್ನು (Score-Sheet) ಇನ್ನೂ ಪರಿ 
SON ತೀರ್ಪು ಸಾಧ್ಯವಿದ್ದಷ್ಟು ಜ್ಞೇಯಕ್ಕೆ ಮಾತ್ರ 
ಸಂಬಂಧಿಸಿರುವಂತೆ ಮಾಡಬೇಕಾಗುವುದು. 

೩. ಒಂದು ಶಾಲೆಯ ಶಿಕ್ಷಕರು ಇತರೆ ಶಾಲೆಗಳಿಗೆ 
ಭೇಟಿಯಿತ್ತು ಅಲ್ಲಿ ನಡೆದಿರಬಹುದಾದ ಪ್ರಗತಿ, ಕಲಿಸುವ 
ಕ್ರಮದಲ್ಲಿ ಕಂಡುಬರುನ ಹೊಸ ಮಾದರಿಗಳು ಇತ್ಯಾದಿ 
ಗಳನ್ನು ತಿಳಿಯಲು ಅವಕಾಶ ಮಾಡಿಕೊಡಬೇಕು. 

೪, ಈ ಸ್ಫರ್ಧೆಯಲ್ಲಿ ಗೆಲ್ಲುವ ಶಾಲೆಗಳಿಗೆ ಯೋಗ್ಯತಾ 
ಪತ್ರಗಳನ್ನು ವಿದ್ಯಾ ಇಲಾಖೆಯಿಂದ ಕೊಡುವಂತಿರ 
ಬೇಕು. 

೫. ಇಡೀ ರಾಜ್ಯಕ್ಕೇ ಸಂಬಂಧಿಸಿದಂತೆ ಒಂದು 
ಪರ್ಯಾಯ ಪಾರಿಶೋಸಶವಿರುವಂಥ ಯೋಜನೆ ಮಾಡಿ 
ದರೆ ಈ ಸ್ಪರ್ಧೆಗೆ ಇನ್ನೂ ಹೆಚ್ಚಿನ ಪ್ರಾಶಸ್ತ್ಯ ಸಿಕ್ಕುವುದರಲ್ಲಿ 
ಸಂದೇಹನಿಲ್ಲ. ಭಾರತ ಸರ್ಕಾರವು ಹೇಗೆ ಅತ್ಯಂತ 
ಉನ್ನತ ಮಟ್ಟದ ಸೇವೆ ಸಲ್ಲಿಸುವ ಶಿಕ್ಷಕರಿಗೆ ಸನ್ಮಾನಿಸುವ 
ನೀತಿಯನ್ನು ಅನುಸರಿಸುತ್ತಿಡೆಯೋ ಅದೇ ರೀತಿ ಕಾರ್ಯ 
ಸಾಮ ರ್ಥ್ಯಕ್ಕಾಗಿ ಇಡೀ ಶಾಲೆಯನ್ನೇ ಸನ್ಮಾನಿಸಿ 
ಯೋಗ್ಯತಾಪತ್ರ ನನ್ಸ್ಟೀಯುವುದು ಇಷ್ಟವಿದೆ. 
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Our PAIN 


T will renew your OLD WALL 
BLACK-BOARDS 


After carrying out a series of experi- 
ments and chemical research we proudly 
proclaim our success in producing “SCIENTI- 
FIC WALL BLACK-BOARD PAINT". 


This scientific paint can now success- 
fully cater to the needs of the Black-Board- 
using world as it is-guaranteed fo be fast 
and lasts long. lt makes the surface smooth 


but non-glossy or reflective as it spreads 


evenly and thus gives a new get-up to old 
Wall Black-Boards. 


One gallon of this paint can cover 300 
square feet area and it is available in 1, 4 
and 4 Gallon Tins. 
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For full particulars please contact : 
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MEGH SLATE FACTORY (Private) LTD., 


POST BOX No. 24, 


RAMATI (Poona), INDIA. 


(ESTD. 1924) 


The sad demise of Shri Shankarlal 8, Bheda, the founder of this Firm, on Friday, the 13th May 1960, Is 
a great shock fo us all. He started this Firm in 1924 on a very small scale at Baramati and the same was 
brought 10 the present prosperous ೧೦51110೧. by his unending hard work, He was ihe man of exceptional 
merits and of tha most lovable character. He was respected and loved by, all because he was of a simple 
and generous nature, He was a great patron of education and the teacher. : 


May his great soul restin eternal peace. 
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“MYSORE LAMPS” 


ARE THE BEST IN THE MARKET 


on all festivals and 
special occasions 
like Dasara. 
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Used for decorations 
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Lamps, Street Series 
Lamps and Minia- . 
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being manufactur- 
ed by us. 
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with the Govern- 
ment of India and 
State Governments, 


Agents in all the States 


THE MYSORE LAMP WORKS Ltd. 
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